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Resumen

La presente sintesis de investigacion tiene por objetivo comprender los efectos del
Aprendizaje Basado en Proyectos (ABP) en clases de inglés como lengua extranjera. Para lo
cual, se explican los fundamentos teoricos, la naturaleza y hallazgos previos de trabajos de
investigacion del uso de ABP. Veinticinco estudios que aplicaron ABP en clases de inglés
como lengua extranjera fueron categorizaron en base a un criterio de inclusién establecido.
Todos los estudios se analizaron en profundidad de acuerdo a tres aspectos: las técnicas de
ABP mas comunes, los efectos de ABP en las habilidades linglisticas, y los efectos de ABP
en las actitudes de los estudiantes. Los resultados del analisis de los estudios mostraron que
las técnicas de ensefianza de ABP mas comunes fueron las discusiones entre pares / grupos,
la investigacion en Internet, la instruccion implicita del maestro, la escritura colaborativa,
y la realizacion de videos. En segundo lugar, aunque la mayoria de los estudios de
investigacion se centraron mas en las habilidades productivas, se encontré que ABP fomenta
el desarrollo de las cuatro habilidades. En tercer lugar, la mayoria de los estudios informaron
que ABP influyd positivamente en las actitudes de los estudiantes. Se recomienda mas
investigacion sobre la practica de ABP para ampliar el conocimiento sobre la aplicacion de
ABP en contextos especificos de edad o nivel de lenguaje, méas alternativas para involucrar
técnicas tecnoldgicas en ABP, importancia de las técnicas de scaffolding en las etapas de

proyectos, y efectos detallados de ABP en las destrezas y componentes del idioma inglés.

Palabras clave: ABP. Aprendizaje de idiomas. Proyectos. Aprendizaje activo. Aprendizaje

colaborativo. Motivacion. EFL. Inglés.
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Abstract

The present research synthesis aims to understand the effects of Project- Based
Language Learning (PBLL) on English as Foreign Language classrooms. Additionally,
PBLL theoretical foundations, nature and important findings of previous literature are
explained. Twenty-five studies that applied PBLL on EFL classrooms were categorized
according to some established inclusion criteria. All of the studies were deeply analyzed
based on three aspects: most common PBLL techniques, effects of PBLL on language skills,
and effects of PBLL on students' attitudes. The results of the analysis firstly showed that the
most common PBLL teaching techniques were peer/group discussions, internet research,
implicit teacher instruction, collaborative writing and making videos. Second, PBLL
fostered the development of all four skills although most research studies focused more on
productive skills. Third, most studies reported that PBLL influences positively on students’
attitudes. Further research on the practice of PBLL is recommended to broaden the
knowledge upon the PBLL application in specific language level or age contexts, more
alternatives to involve technological techniques in PBLL, importance of scaffolding
techniques in project stages, and deeper effects of PBLL in English language skills and

components.

Keywords: PBL. Language learning. Projects. Active learning. Collaborative work.

Students’ motivation. EFL. English.
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Introduction

Project-Based Language Learning (PBLL) is a hands-on methodology that
integrates the learning of a foreign language, content, and other skills such as social,
inquiry, and technological skills with the development of projects (Hong, Cheung, Zhang &
Jang, 2020). Around the 1970s, PBLL gained popularity in the field of foreign language
learning. Since then, PBLL has been used as an alternative to reduce teacher-center
instruction, to increase comprehensible input and output in the classrooms, and to boost
motivation (Stoller & Alan, 2005; Beckett, Slater & Mohan, 2020).

Thus, this research synthesis aims to analyze the effects of PBLL on English as a
foreign language classroom. Therefore, three research questions were established to analyze
the most common PBLL teaching techniques, the effects of PBLL on English language
skills, and the effects of PBLL on students' attitudes.

This work is divided into 6 chapters. The first chapter includes the description of the
research, the background, statement of the problem, rationale, the research questions, and
objectives.

The second chapter describes the theoretical framework which includes the
theoretical foundations and concepts related to PBLL.

The third chapter consists of the literature review which integrates the relevant
findings from past empirical research about the topic

The fourth chapter describes and explains the methodology and the inclusion
criteria for selecting the studies.

The fifth chapter contains the analysis of the 25 selected articles in order to answer
the research questions.

The sixth chapter covers the conclusions and recommendations for future research.
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CHAPTER I: Description of the Research

1.1 Background

Project- Based Learning (PBL) methodology emerges from the Active Learning
Approach. The Constructivist Learning Theories supported by Dewey, Piaget, and
Vygotsky are the educational foundations of the Active Learning Approach (Pinter, 2011;
Pardjono, 2012). According to Pardjono (2012), the Active Learning Approach has three
principles which are: 1) learners build up their knowledge through activities facilitated by
the teacher; 2) the function of cognition helps to organize new knowledge, and 3)

individual knowledge is constructed by social interaction.

The Project Method emerged during the 20s when William Kilpatrick was
motivated by Dewey's learning theory to propose it. This method emphasizes that students
learn through the active and practical application of knowledge (Kilpatrick, 1918). At first,
it was common to see the use of the Project Method among the medical, economical, and
engineering fields at university level. However, nowadays, it is applied in primary,
secondary, and other formal contexts to teach many other subjects such as English as a

Foreign Language (Boss, 2011).

In the field of foreign language learning and teaching, the Project Method or
Project- Based Learning is known as Project-Based Language Learning (PBLL). It
appeared around the 70s as a way to foster students’ participation, autonomy, collaboration,
genuine communication, inquiry skills and critical thinking (Gibbes & Carson, 2013). Itis a
method that focuses on the development of school projects during the English scheduled
class hours. When students work with this methodology, they follow an organized plan that

begins with unique, meaningful, and real-based assignments or questions, and ends up with
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a public presentation of results (Blumenfeld, Soloway, Marx, Krajcik, Guzdial, & Palincsar,
1991; Buck Institute of Education, 2020a; Krajcik and Blumenfeld, 2005; Peachey, 2020).
Furthermore, PBLL allows students to plan, collaborate and communicate in the target
language with their group peers, teacher, and the rest of the students in the class while they

work on the projects (Thomas, 2017).

In the same manner, Beckett (2006) states that PBLL has been integrated in
different language learning contexts such as Content and Language Integrated Learning
(CLIL), English for Specific Purposes (ESP), Computer- Assisted Language Learning
(CALL), English as Foreign Language (EFL), and English as a Second Language (ESL).
For instance, Thomas (2017) carried out a research study which integrated PBLL and
CALL to improve EFL learners” communication skills. Alcalde (2019) conducted a study
that aimed to develop English communicative skills for the Tourism sector through PBLL.
The participants of both studies found that this methodology motivated them to be creative
and critical thinkers while they work individually and collaboratively with projects using

English during the process.

In conclusion, PBLL is an active methodology that consists in the development of
projects and organized tasks which motivates learners to use English and to be creative and
critical thinkers of their knowledge while they work individually and collaboratively
(Thomas, 2017 and Alcalde, 2019). Therefore, the essence of this method involves students
in a process where they can inquire, think critically, be creative and establish real

communication in English (Kelsen, 2018).
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1.2 Statement of the problem

In the 21st century, people around the world stay connected as never before thanks
to technological developments and globalization. In cultural, social, political, and business
relations, the English language has become the medium for communication. Therefore,
more people try to learn it, and governments from all over the world demand the learning of
English as a subject in their national curriculum (Garcia, 2013). However, various
difficulties regarding EFL learning have appeared in the foreign language classrooms as
they have been reported by various scholars in the field (Coleman, 1989; Farouck, 2016;

Watanapokakul, 2016).

One of the biggest challenges in EFL contexts are large classes. The definition of
large classes varies among authors, but Anderson (2016) states that above 30 students is a
common agreement of a large class. Anyways, large classes may cause problems in the
EFL learning process both for teachers and learners. For example, teachers find it difficult
to keep discipline, take assistance, explain a topic, develop meaningful activities in the
lessons, and assess students individually. Besides, learners may not be able to understand
their teachers’ instructions, and as well as it is difficult for them to receive enough input
and output in the target language (Behroozi & Amoozegar, 2014; Hadi & Arante, 2015;

Ahmed, 2018, Altan, 2020).

According to Beckett and Slatter (2005), PBLL can diminish these difficulties
through collaborative tasks. Learners work in small groups in which a leader manages the
performance of the rest and informs the teacher the needs, problems, and achievements of
the group. Thus, students’ role is not limited, and the project activities provide them with
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real opportunities to develop language skills. Moreover, teachers have time to guide their

students, and focus on specific learners” doubts (Vaca & Gémez, 2017; Meher, 2018).

Another problematic situation is that many students do not feel motivated to learn
English due to the following reasons: 1) Teachers put emphasis only on writing or grammar
activities, 2) Teachers use boring class resources, and 3) Students have a lack of intrinsic
interest in the subject (Hadi & Arante, 2015; Pinzon, 2014; Ahmed, 2018). However, Putri,
Putu and Nitiasih (2018) concluded that students feel engaged when they work with PBLL
methodology because they show enthusiasm, confidence and creativity which directly

influence their attitude towards English.

Since one or some of these barriers can be present in an EFL classroom, teachers are
prevented from carrying on successful lessons. And at the same time, students are not
exposed to meaningful and interesting language learning experiences. PBLL methodology,
due to its theoretical and practical basis becomes a useful option to solve the

aforementioned problems that can be immersed in EFL classrooms (Stoller, 2006).

1.3 Rationale

Project-Based Language Learning has emerged as a possible answer for today's
educational needs and EFL problems due to its framework and positive results (Strauss,
2018). Therefore, various scholars throughout the time have studied the influence of PBLL
on EFL classrooms. For example, some authors have analyzed the effects of PBLL on EFL
learners” attitude (Yuliani & Lengkanawat, 2017; Duman & Yavuz, 2018; Shin, 2018). All

of these authors claimed that with the use of PBLL students developed an intrinsic
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motivation, interest, self- instruction, and self-management when they planned, developed

and presented projects.

Other authors have explored the effects of PBLL on English linguistic skills
(Pinzén, 2014; Shafaei & Rahim, 2015; Farouck, 2016; Sirisrimangkorn, 2018; Alotaibi,
2020). They observed that through the use of PBLL, students construct their knowledge by
integrating activities that directly influence their linguistic skills and sub-skills (listening,

reading, writing, speaking and vocabulary).

On the other hand, Vaca and Gomez (2017) explained that EFL students have
opportunities to produce natural conversations with their peers and teachers when they are
exposed to the PBLL methodology. So it enhances oral communication which is sometimes

neglected in classes.

Although most research about PBLL in EFL learning provides positive feedback
about this methodology, Eyring & Beckett (as cited in Beckett, 2002) found that a
significant number of the participants did not like to learn English through PBLL because it
was time-consuming and they had too much work. The participants expressed that they
prefer to learn English directly from teachers and textbooks. Additionally, Harmer (2007a)
explained that some students from some contexts may be able to adapt themselves to this
methodology because they tend to think that the teacher is the unique responsible for the
EFL learning process. So, the author suggests that teachers should gradually involve

students in the learning process through PBLL.
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Therefore, it is necessary to carry out this research work in order to understand the

effects of the Project-Based Language Learning methodology on English Foreign Language

classrooms and contribute to the field with valuable insights about this method.

1.5 Research Questions

What are the most common teaching techniques in the application of Project-Based
Language Learning in EFL classrooms?

What are the reported effects of the application of Project-Based Language
Learning on students” English language skills?

What are the effects of the application of Project-Based Language Learning on

students” attitudes towards English?

1.5. Objectives

1.5.1 General Objective

To understand the effects of the Project-Based Language Learning methodology on English

Foreign Language classrooms.

1.5.2 Specific objectives

To determine the most common teaching techniques of Project-Based Language
Learning in EFL classrooms.

To analyze the effects of Project-Based Language Learning on English language
skills in FL classrooms.

To analyze the influence of the Project-Based Language Learning on students’

attitudes towards English.
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CHAPTER II: Theoretical Framework

This section reviews the theoretical foundations behind Project-based Language
Learning methodology and English learning as a Foreign Language. Hence, this part is
divided into 4 parts: 1. PBLL Theoretical foundations, 2. PBLL and English as a Foreign
Language, 3. PBLL and English language skills, and 4. PBLL relation with EFL learners’

attitudes.

2.1 PBLL Background and Theoretical Foundations

Since the 20s, projects have become a topic of discussion as a possible educational
method. At first, William H. Kilpatrick (as cited in Fragoulis, 2009) published an essay that
highlighted the importance of the application of The Project Method upon students'
motivation, and active learning principles. Subsequently, more researchers and teachers got
interested in this method due to its efficacy in guaranteeing students' active participation in
various educational contexts, and in equipping learners with fundamental skills for 21st
century colleges, jobs, and life (Larmer, Mergendoller & Boss, 2015). Nowadays, this

method is known as Project-Based Learning (PBL).

Around the mid-70s, PBL was introduced to second /foreign language learning contexts
as a method that provided communicative spaces to produce comprehensible output in the
foreign language. Additionally, PBL was considered as an alternative to change from
teacher-center to student-centered model (Beckett, Slater & Mohan, 2020). Eventually,

PBL modified its name to Project-Based Language Learning (PBLL).

The Active Learning Approach has a strong influence on PBLL. Active Learning is

a constructivist approach that emphasizes the fact that students build up their understanding
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through activities that involve cognitive processes, high order skills, collaborative work,
metacognitive strategies, different didactic resources, and real-life themes (Gogus, 2012;
Dewey, 1938). Additionally, students develop self-directed learning while the teacher
guides and provides both meaningful learning opportunities and learning strategies

(Pardjono, 2002).

2.2 PBLL and the Process of Learning English as a Foreign Language

PBLL is the development of projects which are a series of organized tasks that aim
to engage students in the learning of (foreign)language and content (Fried-Booth, 2002;
Stoller, 2006). Beckett (1999) explains that students carry out different, group or individual,
activities in a project such as planning, collecting empirical or document data, analyzing
information, presenting products, and reflecting about the project. Additionally, the foreign
language in PBLL is used as a resource to learn more about the language itself, content, and
other skills. Moreover, technological tools and authentic settings are essential resources in

PBLL to ease the process of learning (Saricaoglu & Geluso, 2020)

Some of the features of PBLL are the following. First, projects are carried out
during a thematic unit and require extended periods of time (Franco & Potter, 2018, Buck
Institute of Education, 2020b). Second, project themes are based on students' interests or
real life issues (Stoller, 2002). Third, project work is collaborative rather than competitive
(Stoller, 2002; Franco & Potter, 2018). Fourth, project work supports the authentic

integration of language skills (Stoller, 2002; Harmer, 2007b).

Fifth, PBLL focuses on both the process and the product so students have

opportunities to receive input and produce output (Fried-Booth, 2002; Stoller, 2006). Sixth,
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PBLL fosters the learning of language skills, content, and other skills such as creative and
critical thinking, group management, collaborative skills, inquiry, project management, and
digital literacy (Thomas, 2017). Besides, Projects in combination with technology resources
such as applications, audio-visual tool, learning platforms, computed-mediated learning,
online learning, and social networking sites tend to boost students’ motivation, confidence
and autonomy (Blumenfeld, et al., 1991, Stoller, 2002; Dressler, Raedler, Dimitrov,

Dressler & Krause, 2020; Hong et al., 2020).

Since PBLL is flexible to the needs of learners and planning of teachers, projects

are classified in different types (Stoller, 2002; Legutke & Thomas, 2013).

- Structured, semi structured, and unstructured projects refer to the level of
autonomy of students to plan the project activities.

- Research, text, class correspondence, survey, and encounter projects refer to
the ways of researching and collecting information

- Production, organizational, and performance projects refer to the way the

information is presented.

2.2.1 PBLL stages

Legutke and Thomas (2013, pp. 169-201) developed a six-stage process for

developing projects. They are the following.

1. Opening: Students socialize with classmates, and teachers introduce the method,

technological tools, and content resources. This stage is sometimes omitted in the

projects.
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2. Topic orientation: Students recall previous knowledge and increase their interest in
the project theme. The teacher provides prompts about the general topic like real
pictures, questions, invited guests, songs, etc. Based on the prompt, students have to

discuss, brainstorm and reflect in groups about the topic.

3. Research and data collection: Students plan the required activities and necessary
resources to accomplish the project. Likewise, students gather information from

written or audiovisual resources, and field research.

4. Preparation of data presentation: Students focus on preparing the final presentation
of the project by editing drafts, providing peer feedback, rehearsing a performance,

creating media aids, and adding details to a physical product.

5. Presentation: Students present the results or product to an internal audience such as
their classmates, teacher, school community and parents, or to an external audience

such as other schools, and community members.

6. Evaluation: Learners evaluate their own, teacher, and classmates’ performance,
methodology, resources, and language improvements or deficiencies. Evaluation is

done through group discussions, questionnaires, and reports.

Fried-Both (2002) and Becket (2006) suggest that evaluation must be done
constantly during the development of projects. For instance, they recommended
carrying out a short evaluation every week to identify and solve problems at the

right time.

21 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Stoller and Alan (2005) present a 10-step PBLL process which has a similar structure to
the aforementioned process. However, the authors include that teachers must plan
scaffolding activities before students work autonomously in stages three, four and five. The
purpose of scaffolding activities is to provide students with a language, content, technology

or learning strategies knowledge before students work autonomously.

2.3 PBLL and English Language skills

Language skills refer to both the receptive skills, listening and reading, and
productive skills, speaking and writing. Since PBLL focuses on providing authentic and
meaningful communication to students, the four skills are learned in integration (Harmer,
2007b; Nguyen, 2011). Additionally, PBLL provides practice of the four skills through

collaborative and inquiry tasks (Kuo, Sutton, Wright & Miller, 2020).
2.3.1 Receptive Skills

Although listening and reading were considered secondary skills during a few
decades, both of them have gained importance in the research field, nowadays. In fact,
evidence has demonstrated that input, especially comprehensible input, is beneficial for
EFL learners. Thus, PBLL is used in language learning settings because it provides
opportunities to interchange comprehensible input and output among peers, or with native
speakers (Brown, 2001; Beckett et al., 2020)

Listening skills help people to understand oral linguistic data before they produce
any kind of language. Listening comprehension in students is analyzed through the
mastering of different micro skills such as “bottom-up and top-down processing skills”
(Brown, 2001, p.260). Thus, bottom-up skills are related to comprehension of sounds,
stress, words, grammatical constructions, and so forth. While top-down listening skills
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focus on general understanding and interpreting texts. Brown (2001) states that interactive
listening allows the development of bottom-up and top-down listening skills. PBLL fosters
mainly interactive listening since students are involved in activities such as “discussions,
debates, conversations, role-plays, and other pair/group work” (Brown, 2001, p.258).
Additionally, interactive listening brings together other language skills, for instance
speaking skills (Brown, 2001; Nguyen, 2011).

Reading skills help people to understand written linguistic data before they produce
output. Likewise, Brown (2001) mentions that reading comprehension is evaluated through
the mastering of bottom-up and top-down reading skills. Thus, bottom-up reading skills
refer to language signals such as morphemes, words, phrases and sentences; while top-
down reading skills denote the meaning and purpose of texts. Brown (2001) states that the
combination of both processes, which is called interactive reading, is present in everyday
reading actions; subsequently, both processes are important while developing reading skills
in a classroom. In PBLL, interactive reading is practiced through the search and selection
of appropriate information for the development of the final work (Andriansah, Fitriyani &
Fadloeli, 2019). Additionally, Barr and Chinwonno (2016) explain that teachers and peers

provide scaffolding about reading strategies in order to guarantee a deeper understanding.

2.3.2 Productive Skills

Speaking skills allow people to produce output in a given language. Regarding
speaking skills, EFL learners find four complex factors to master. First, students need to
develop linguistic speaking components such as fluency, grammar, vocabulary,
pronunciation, stress, and intonation. Second, students have to understand and use other

skills such as reading or listening before they produce a text orally. Third, students have to
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know how verbal and non-verbal language varies from one sociocultural context to other
ones. Last, students have to overcome anxiety and other negative emotions that come up
when they speak in a foreign language (Brown, 2001; Kang, 2002). Kang (2002) states that
constant and meaningful interaction causes students to understand and practice the
aforementioned speaking factors. Indeed, Dewi (2016) describes that PBLL method
provides opportunities for developing the speaking skill. For instance, learners interact with
their peers or other social groups when they have to collect, discuss, and analyze
information. Likewise, learners can foster their speaking skill when they have to rehearse
and present certain information to an audience.

Writing skills allow people to produce output in the English language. Writing
requires students to follow common steps such as pre-writing, drafting, revising, and
editing (Brown, 2001; Richards & Renandya, 2002). Moreover, some writing components
that learners need to develop are mechanics, for example spelling, punctuation,
capitalization, accuracy on grammar, a writing style, cohesion, coherence, and clarity
(Broughton, Brumfit, Flavell, Hill, & Pincas, 1980). Brown (2001) and Harmer (2007b)
explain that students develop writing skills through individual and collaborative writing.
Hong et al. (2020) states that PBLL provides students with writing practice when they have
to write a review about the final product and its development on the product and process by
analyzing ideas, revising, and providing feedback.

2.4 PBLL and EFL students' attitudes

Smith (1971) and Brown (2001) explain that attitudes are groups of learned beliefs
and emotions about a thing or situation that end up in a determined behavior. First, attitudes
begin in the cognitive component in which individuals recognize and create thoughts about

a determined thing or situation. Subsequently, in the affective component, thoughts become
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emotions and feelings by evaluating a situation as good or bad. Finally, in the behavioral

component, feelings and emotions are expressed through one’s actions.

Smith (1971) and Elyildirim and Ashton (2006) state that students have either
positive, negative, or neutral attitudes about English in the classroom, but that (negative
attitudes limit the learning of a foreign language. Indeed, teachers should look for strategies

or plan situations to transform the negative attitudes into positive ones.

Additionally, Krashen (1982) indicates that students with low motivation and self-
esteem, or high anxiety levels are more likely to fail in the acquisition of a second/foreign
language. Subsequently, PBLL has proved to be a good method to positively influence
students’ attitudes towards learning English because it lowers students' anxiety to
communicate in English through collaborative work and ongoing comprehensible input
among classmates and teachers (Martin, 2020; Saricaoglu & Geluso, 2020). Moreover,
Thomas (2017) and Hong et al. (2020) agree that students’ motivation and engagement is

improved when PBLL activities integrate technology.

Although PBLL supports the emotional development of students, it is not always
helpful for everyone. For instance, some learners are not used to working in groups.
Therefore, Krajcik and Blumenfeld (2005) state that teachers should assist learners to
develop collaborative skills such as “turn-taking, listening, and respect for others’

opinions” (p.325).

In this chapter, definitions and theories related to PBLL were covered to understand

the following chapters of this research synthesis.
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CHAPTER III: Literature Review
The following section makes a review of the literature about the application and
effects of PBLL upon EFL classrooms. Particularly, the selected empirical works were
divided into three groups: research with focus on common teaching techniques of the
application of PBLL method, studies with emphasis on the effects of PBLL method upon
language skills, and investigations that enlighten the effects of PBLL on students’ attitudes

towards English.

3.1 Common teaching techniques in the application of PBLL in the EFL classroom

From the past literature, it was found that six types of projects were applied in
PBLL methodology. Thus, there were encounter projects, text projects, class performance
projects, information and research projects, survey projects, and performance —

organizational projects (Stoller, 2002; Legutke & Thomas, 2013).

Sa’diyah and Cahyono (2019), and Syarifah and Emiliasari (2019) used text projects
to enhance writing skills. The target tasks were to write two argumentative essays on blogs
(Sa’diyah & Cahyono, 2019) and to create a narrative story (Syarafah & Emiliasari,

2019). The projects from this category made a flexible use of the six project stages
proposed by Legutke and Thomas (2013). For instance, both research studies omitted the
opening stage. In the stage of topic orientation, there were two main activities, teachers
provided examples and explanations regarding the kind of text and technological tools
(Sa’diyah & Cahyono, 2019), and teachers discussed with students to define the target task
and theme. In the third stage, namely, research and data collection, students worked more
autonomously, so they developed activities in groups of 2 or 3 members, such as planning

the task schedule, writing an outline, collecting information, writing, group and teacher
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revising, editing, and designing illustrations. The fourth stage of preparing data presentation
was omitted in Sa’diyah and Cahyono (2019). However, in the presentation stage, the
students showed their blog to other learners to receive their feedback. While in Syarifah
and Emiliasari (2019), students used all of the stories to form a children's book in the fourth
stage. Then they presented the final book to primary students. In both studies, participants

expressed that collaborative work eased the process of drafting and editing the texts.

Marwan (2015), Shin (2018), and Sapan, Siti Katijan, Zulhaimi, Abdul Hamid, and
Ramli (2019) conducted performance- organizational projects that involved role plays as
target tasks in order to foster communication skills and motivation. The participants in all
of the previous studies were university students. Marwan (2015) worked with three
different projects in the same study, and in one of them, participants in small groups had to
role play a topic related to family, friendship, educational and occupational issues for three
weeks. Shin (2018) made the participants perform a virtual international job interview for
3 weeks, and Sapan et al (2019) carried out the project in which the participants role-played

the presentation of a new service or product for a company.

In the opening stage, the authors of the three studies did not report any activity.
However, in the topic stage, Marwan (2015) used group discussions for selecting a topic
from a premade list. Shin (2018) applied teachers’ explanations about PBLL, and Sapan et
al (2019) did not report any activity. In the research and data collection stage, the authors of
the three studies applied techniques such as searching information on the Internet, group
discussions, writing and editing scripts, rehearsing, and role playing. In preparing the data

presentation stage, Marwan and Shin asked students to record a video of the role play in
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order to reinforce their motivation. Sapan et al. (2019) did not provide information of the

activities the participants developed at this stage.

In the presentation stage, Marwan (2015) and Shin (2018) made students develop
two video presentations, and Sapan et al (2019) had students perform a live role-play.
Finally, at the evaluation stage, only Shin (2018) applied written peer assessment, and
group discussions. The results of the three studies demonstrated that the participants
expressed that the overall performance projects helped them develop communicative
skills. Furthermore, Marwan (2015) and Sapan et al (2019) proved that individual and
group rehearsals allowed students to improve different speaking components such as
pronunciation, vocabulary, and fluency. Shin (2018) advocated that the technique to video

record the role play had positive effects on students' motivation.

Yoshitomi (2012) and Pinzo6n (2014) worked with information and research
projects. The target tasks were to research and gather information about specific topics such
as speech acts (Yoshitomi, 2012), and solutions for a school problem (Pinzon, 2014). Both

authors omitted the opening stage in the project intervention.

Yoshitomi (2012) worked on the project with university students for 15 weeks. In
the topic orientation stage, the author employed techniques such as explaining key terms,
reading, summarizing, and leading group discussions of articles to introduce speech acts to
the students. The author also used videos to provide students with examples of speech acts.
In the data collection and analysis stage, Yoshitomi (2012) had students develop a literary
review, gather, and examine visual examples from authentic English-speaking TV
programs, formulate a research question, write and carry out interviews with English high
proficiency Japanese people and native English speakers, analyze the collected data, and
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finally write a report. In the preparing data presentation stage, students created and
rehearsed PowerPoint Presentations (PPT) and in the presentation stage they taught speech
acts to their class peers. Yoshitomi (2012) finished the intervention with a written self and

peer assessment as part of the evaluation stage.

Likewise, Pinzon (2014) worked with middle school students for 6 weeks. In the
topic orientation stage, the author conducted group discussions to identify students’
problems affecting school. After that, the groups shared the problems with the class. Then
students chose one problem from the list which referred to the wasting of fruits by students.
In the same way, students suggested finding information and socializing about the
importance of fruits for health as a solution for the problem. Thus, in the research and data
collection stage, Pinzon (2014) made the participants focus on gathering texts and images
from the Internet. In the preparing data presentation stage, the students applied techniques
such as the creation and rehearsals of PowerPoint Presentations (PPT). Additionally,
Pinzon (2014) asked students to develop flash cards with main vocabulary. In the
presentation stage, the participants explained to the whole school community about the
importance of fruits. At the end of the project intervention, Pinzén (2014) did not report

any activity related to the evaluation stage.

Overall, Yoshitomi (2012) and Pinzén (2014) studies reported positive effects
of PBLL. For instance, Yoshitomi (2012) advocated that all four language skills, content
domain, collaborative work, and critical thinking were developed through the different
stages of the projects Pinzon (2014) expressed that the participants’ confidence to talk and
recall vocabulary improved autonomous research, information gathering, and presentation

rehearsals they carried out in the project.
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In the same manner, Vaca and Gémez (2017) carried out a study in which they
applied 3 survey projects with middle school Colombian students for 9 weeks. The three
target tasks of the projects were to carry out personal information interviews with
classmates, school problems surveys with the school community, and community problems
interviews with the local citizens. In this study, the opening stage was not reported. In the
topic orientation stage, the teacher provided examples and explanations about interviews,
shared videos about school problems, and applied a memory game about neighborhood
places. In the data collection and analysis stage, students did group discussion, wrote
questions for the interviews and surveys, and rehearsed and carried out the interviews and
surveys. In the presentation stage, students had to write reports based on the collected data.
Finally, they gave oral reports from 2 to 3 minutes to the teacher. In the evaluation stage,
there were self-assessment, peer-assessment, and teacher assessment. Participants reported
that survey projects allowed them to have real speaking practice and know better their

surroundings.

Barr and Chinwonno (2020) conducted an encounter project to improve reading
skills, and intercultural communication. The target task was to interview people from other
countries using English. The opening stage was not reported. In the topic orientation stage,
the teacher explained about reading strategies, applied games, and shared video clips
related to different cultures. In the data collection and analysis stage, students had to read
for comprehension, complete multiple choice questions, and gather data about their selected
topic and culture. Then students joined in groups to formulate questions for the

interview. In the presentation stage, students shared their experience and results from the

30 | Page
Villa Cajamarca Diana Marisol



UCUENCA

interview. Participants expressed that the reading activities and the interview gave them

confidence to communicate using English.

In another study, Marwan (2015) developed a class correspondence project with
tertiary Indonesian students. The target task of this project was to write emails to
international universities asking for information about their educational offers. The author
worked with university students in small groups. Marwan (2015) omitted opening stage
activities. In the topic orientation stage, the students were involved in group discussions
and web searching to select the university. In the research and data collection stage,
students wrote, and edited the email draft based on their teacher's suggestions in
groups. Then they sent the email to the chosen university, and finally, every group received
a response. In the presentation stage, students presented to their classmates both their
emails and the responses. The participants were satisfied with the class correspondence
project because it allowed them to communicate with an English-speaking community

using alternative mediums such as emailing.

3.2 Effects of PBLL Method upon English Language Skills
The effects of PBLL upon English language skills have received a popular focus in
the gathered literature. Thus, this part analyzes the effects of PBLL upon the four main

language skills which are listening, reading, speaking and writing.

In EFL contexts, Zhang (2015) and Abu, Noordin, and Razali (2019) identified that
students did not develop communicative skills properly due to the inefficacy of teaching
methods. As a consequence, both authors carried out research studies to examine the
efficacy of PBLL method to enhance principally speaking and listening skills. For example,

Zhang (2015) conducted qualitative research with Chinese college students for 10 weeks.
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The author observed that learners could practice their English language skills, especially
listening and speaking, through in-class and after- class activities. At the end of the course,
students expressed through questionnaires that they perceive improvements in all the
English language skills and subskills. Likewise, Abu et al., (2019) explored PBLL through
a quasi-experimental research design with Malaysian university students. The study lasted
16 weeks, of which 12 weeks corresponded to the intervention part. Participants were
divided in control and experimental groups. The pre- and post- test demonstrated that
students from the experimental group had greater improvement in speaking and listening
skills after the application of PBLL. This positive result is supported by questionnaires in

which students expressed that their oral communication has improved, too.

Barr and Chinwonno (2016), and Yimwilai (2020) acknowledged that learners in
Thailand had troubles in developing English reading skills due to the lack of reading habits,
and inadequate teaching methods. Thus, the authors conducted mixed-method studies to
explore the effects of PBLL on the development of English reading skills of university

students.

Barr and Chinwonno (2016) conducted a semi-experimental research study for 14
weeks with tertiary students. This study aimed to foster English reading skills, and
Intercultural Communicative Competence through the application of PBLL with
intercultural reading materials from English speaking countries, non-English speaking
countries, and Thai culture. The comparison between pre-tests and post-tests demonstrated
that participants improved in reading, and intercultural communicative skills. These results
were confirmed by questionnaire responses which reported positive comments of students
about PBLL and the effects on their language skills.
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Yimwilai (2020) confirmed the previous results with a mixed-method study that
was conducted with tertiary students. The author used experimental and control
groups. After a comparison of the pre-tests and post-tests results between the experimental
and control groups, and an analysis of the questionnaires applied to each group, the author
found that PBLL enhanced reading skills. Additionally, Yimwilai (2020) demonstrated that

PBLL excelled among traditional teaching methods.

Maulany (2013), Vaca and Gomez (2017), Sirisrimarkorn (2018), and Yacoman and
Diaz (2019) identified that in EFL contexts, speaking skills were neglected due to the lack
of situations where students could use English. Therefore, these scholars conducted studies
to explore the efficacy of PBLL in providing opportunities in which English learners would
practice their speaking skills. For instance, Sirisrimangkorn (2018) carried out a mixed-
method research study with university students. The project consisted in planning,
rehearsing, and performing a drama. The author applied pre and post-tests to quantify the
improvement of the speaking skills. Additionally, participants advocated that PBLL help

them to get fluent and confident in verbal and non-verbal communication.

For their part, Vaca and Gomez (2017) implemented a qualitative study in
Colombian middle school students. In the interviews, students reported that they were
motivated and confident to use English in class. Additionally, students advocated that their
English vocabulary increased through peer and teacher support. Likewise, Maulany (2013)
conducted a two-cycle action research with Indonesian elementary students. The
instruments were one pre-test, and 1 posttest after each cycle. The author found out that
speaking skill components; namely, comprehension, vocabulary, grammar, fluency, and
pronunciation were enhanced after PBLL application.
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Although the aforementioned authors supported that PBLL provides opportunities to
practice and benefits the development of the English speaking skill, Yacoman and Diaz
(2019) determined that students used limited English when they had speaking
opportunities. Therefore, Yacoman and Diaz (2019) conducted a qualitative empirical study
with Chilean middle school students to know the frequency of English and Spanish usage
during the development of projects. Researchers used audio recordings of the classes to
gather information. Among the findings, it was determined that learners frequently
employed English language in simple phrases like yes/no questions and short answers. On
the other hand, learners use Spanish to communicate complex texts like WH-questions and
opinions. Additionally, the researcher noted that learners preferred to use Spanish instead of

English language when the teacher was not around the group.

Sa’diyah and Cahyono (2019), Ruengkul and Wasanasomsithi (2020), and Thitivesa
(2014) suggested that PBLL was a method that guarantees the development of writing
skills. Indeed, Sa’diyah and Cahyono (2019) conducted a quasi-experimental research
with Indonesian university learners. The participants were divided into control and
experimental groups. The findings showed that the experimental group had significantly

higher scores in the writing post-tests than the control group.

Similar results were reported by Ruenkul and Wasanasomsithi (2020) who
conducted a mixed-method research study with undergraduate Thai students. The study
aimed to investigate the PBLL effects on the composition of procedural, descriptive,
narrative, and persuasive paragraphs. After comparing the pre and posttests, researchers
verified that students significantly improved their scores in writing. Likewise, Thitivesa
(2014) carried out a quantitative research study to evaluate writing components such as
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mechanics, usage, and sentence structure in a review article. The author received twice the
learners’ work to provide suggestions and analyze the development of the three
aforementioned writing components. In the results, the three components improved

although mechanics and usage had higher scores in the posttest.

3.3 PBLL effects on students’ attitudes towards English

Students experienced changes in their attitudes and motivations towards their
English learning after the application of PBLL in EFL classrooms. Thus, the literature in
this section was analyzed based on different aspects that caused either positive or negative
attitudes in EFL students. The following information was gathered through questionnaires

and interviews.

Students had positive attitudes towards the challenging and meaningful tasks that
PBLL provided them in EFL classrooms. On one hand, Sirisrimangkorn (2018), Pinzon
(2014), and Vaca and Gomez (2017) advocated participants had positive attitudes towards
PBLL because it challenged them to overcome fear of public speaking through constant
rehearsals and presentations in class. On the other hand, Tabaku and Ecirli (2014),
Ruengkul and Wasanasomsithi (2020), and Zhang (2015) expressed that their participants
were interested in English because project tasks had real purposes, and that they were
varied. For example, Tabaku and Ecirli (2014) stated that the participants in their study felt
motivated to complete listening and reading activities because these activities were useful
to complete future activities in the project. Ruengkul & Wasanasomsithi (2020) observed
that students felt interested in writing activities because learners had to present a booklet or

brochure instead of a simple paragraph. Likewise, Zhang (2015) affirmed that students
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were enthusiastic to work with PBLL on different tasks like making and conducting

surveys rather than the traditional textbooks activities.

Students expressed positive attitudes towards the connection of real-life relevance
and EFL learning in PBLL. Marwan (2015) carried out interviews in which students
expressed they had a positive experience with PBLL that motivated them to develop
international communications via email even after the implementation has finished.
Likewise, Shin (2018) and Sapan et al. (2019) expressed that the simulation projects
significantly helped students to understand job related settings that required the use of
English. Additionally, Vaca and Gomez (2017) explained that students were happy to learn

at the same time about their community and English language.

Students had positive thoughts towards the opportunities that PBLL provided them
to improve the language either for short or long term. For example, Sapan et al (2019),
Tabaku and Ecirli (2014), and Barr and Chinwonno (2016) explained that students were
engaged in learning English because PBLL provided them opportunities to improve their
productive, receptive, and other language skills. Additionally, Syriafah and Emiliasari
(2019), and Marwan (2015) explained that some students had the desire to continue

learning about the English language in the future after PBLL intervention.

Some researchers found out that students enjoyed learning English through
collaborative work. Participants exposed that it was joyful to work with close people. Sapan
et al (2019) and Vaca and Gomez (2017) stated that learners had positive attitudes towards
working groups because each member helped them improve linguistic and affective
weaknesses. Likewise, Ruengkul & Wasanasomsithi (2020) advocated that students
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appreciated when they work in groups because they were more responsible for their

individual tasks and they work based on their preferences.

Although most students had positive attitudes towards the connection of learning
English and PBLL, some negative attitudes were identified. For example, collaborative
work was a challenge for some students. Indeed, Yuliani and Lengkanawat (2017),
Yimwilai (2020) reported that some students did not know how to use their autonomy, and
they preferred to do nothing. On the contrary, Zhang (2015) noticed that some students
prefer to do most of the job by themselves. Moreover, Zhang (2015) stated that some
students were not comfortable with the new role of the teacher of being a guide, observer,
and monitor. Additionally, Tabaku and Ecirli (2014), Zhang (2015), and Ruengkul &

Wasanasomsithi (2020) reported that some students thought PBLL was time consuming.

This chapter explained the research and discussions regarding PBLL in the last

years. The following chapter will cover the methodology used in the present work.
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CHAPTER IV: Research Methodology

The present work involved a research synthesis to understand the effects of Project-
Based Language Learning methodology on English as a Foreign Language classrooms. A
research synthesis broadens the understanding about a certain topic through the description
of theories, analysis of empirical research, and reflection of possible gaps for future

research (Cooper & Hedges, 1994).

In order to obtain suitable information to carry out this research synthesis, a broad
search was carried out. The information was gathered through online databases such as
Taylor & Francis, Science Direct, EBSCO, ResearchGate and Google Scholar. Moreover,
various educational journals such as Canadian Social Sciences, English Language
Teaching, English Teaching, Indonesian Journal of Applied Linguistics, Journal of
Education and Practice, and Journal of English and Education were useful alternatives to
find articles for this work. The keywords used for searching were: 1. Project-Based
Learning 2. Project-Based Language Learning.3. Collaborative work 4. Active Learning 5.

EFL classrooms.

The studies were selected according to the following inclusion criteria: First, the
articles had to be empirical works. Second, the studies must be peer-reviewed publications
to guarantee the accuracy of the results in the research synthesis. Third, the studies must
have been published in the last 10 years to have enough articles for the analysis. Fourth, the
design methods of the studies were either quantitative, qualitative or mixed methods to
have varied results for the proposed research questions of this work. Finally, studies were
chosen based on the following categories: PBLL and its teaching techniques; PBLL effects
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on the four English skills; and PBLL effects on student’s attitudes or motivation towards

English language.

39 | Page
Villa Cajamarca Diana Marisol



UCUENCA

CHAPTER V: Data Analysis
The current research synthesis analyzes 25 empirical studies to achieve the
proposed objectives. This part is divided into three sections based on the 3 research
questions: what the most common PBLL Teaching Techniques are, what the PBLL effects
on English Language Skills are, and what the PBLL effects on students’ attitudes towards

English are.

5.2 PBLL Most Common Teaching Techniques

This section intends to answer the first research question regarding the most
common teaching techniques in the application of PBLL in EFL classrooms. First, the
interventions of 21 studies provided qualitative data about teaching techniques for the
analysis. Then the data was organized into a preliminary table (Appendix 2. Complete list of
PBLL teaching techniques). After the information was compared, it was narrowed into five
categories since the list of PBLL teaching techniques was too broad to analyze. The

teaching techniques categories are shown in figure 1.

Figure 1

Teaching Techniques
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Figure 1. Most common PBLL teaching techniques in PBLL.

Note. Some studies are used in more than one category

Figure 1 shows that 20 studies used speaking techniques which were the most
common category in all PBLL stages since students developed the projects in groups (Vaca
& Gomez, 2017; Abu et al., 2019; Sa’diyah & Cahyono, 2019). Next, seventeen studies
applied data collection techniques to gather audiovisual or textual information and foster
mainly reading and listening skills (Yoshitomi, 2012; Marwan, 2015; Barr & Chinwonno,
2016). Afterward, fifteen studies reported that scaffolding techniques were applied in
different stages to strengthen language and content knowledge (Barr & Chinwonno, 2016;
Vaca & Gomez, 2017; Yacoman & Diaz, 2019). Finally, seven studies applied
technological techniques to motivate and engage students in the development and
presentation of the projects (Marwan, 2015; Shin, 2018; Sa’diyah & Cahyono, 2019).
Additionally, the 5 aforementioned categories were analyzed and divided into

subcategories.
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Figure 2
Speaking Techniques
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Figure 2. Most Common Speaking Techniques
Note. Some studies are used in more than one category

Figure 2 illustrates that 18 articles found that the peer/ group discussions technique
was the most common in this category. Teachers applied this technique in all stages since
students kept an ongoing communication throughout the project (Vaca & Gémez, 2017). In
fact, authors had students develop the projects in groups which presented various
opportunities for practicing English communication, learning about the language, and
gaining confidence in speaking (Marwan, 2015; Sirisrimarkorn, 2018; Abu et al., 2019).
Additionally, group discussions were held by students to plan the project activities, select
project topics, provide peer feedback, analyze information, and organize the presentation of
the project (Yoshitomi, 2012; Barr & Chinwonno, 2016; Kovalyova et al., 2016; Aghayani

& Hajmohamadi, 2019; Sapan et al., 2019).
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Twelve studies applied oral presentations in the last stages where students
presented in groups the results of the projects (Pinzon, 2014; Tabaku & Ecirli, 2014;
Kovalyova at al., 2016; Vaca & Gomez, 2017; Abu et al., 2019). Yoshitomi (2012) and
Marwan (2015) explained that oral presentations kept a constant interaction between the

audience and the moderator group.

Seven studies applied role-plays to foster English communication in meaningful
social contexts. Tertiary students role-played themes meaningful for their professional life
such as applying for a job, applying for international scholarships, presenting new products
in a company and performing a masterpiece story (Marwan, 2015; Barr & Chinwonno,
2016; Marisah & Robiasih, 2017; Yuliani & Lengkanawat, 2017; Sapan et al., 2019; Shin,

2018; Sirimangkorn, 2018).

Additionally, four articles used rehearsals as supportive techniques for the success
of oral presentations and role-plays. Thus, various authors suggested that rehearsals
allowed students to foster confidence, vocabulary, fluency, pronunciation, and organization
(Pinzon, 2014; Vaca & Gémez, 2017; Yuliani & Lengkanawat, 2017; Sirisrimangkorn,

2018).
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Figure 3
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Figure 3. Most Common Data Collection Techniques
Note. Some studies are used in more than one category.

Figure 3 illustrates 14 studies reported that Internet research was the most common
data collection technique. Internet research was a popular technique due to the easy access
and broad textual or audiovisual information for the project (Pinzon, 2014; Sapan et al,
2019; Shin, 2018; Tabaku & Ecirli, 2014). Marwan (2015) stated that students developed

their reading and listening skills when they carried on research on the Internet.

Nine studies reported the use of library research which was combined with Internet
research. Usually, students applied library research to gather theoretical information for the
project while internet research provided examples, pictures, videos or any other supporting
information (Yimwilai, 2020; Barr & Chinwonno, 2016; Kovalyova et al., 2020;

Yoshitomi, 2012)
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Field research was the less common data collection technique. Indeed, 5 studies
reported that students planned and carried out surveys and interviews to gather information
from other people. This technique aimed to collect empirical data and foster oral
communication skills (Vaca & Gomez, 2017 Barr & Chinwonno, 2016; Yacoman & Diaz,

2016; Yoshitomi, 2012; Zhang, 2015).

Figure 4
Scaffolding Techniques
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Figure 4. Most Common Scaffolding Techniques
Note. Some studies are used in more than one category

Figure 4 shows that 12 studies applied implicit teacher instruction as the most
common scaffolding technique. The studies reported that implicit teacher instruction
involved small activities that focus on developing linguistic, cognitive, social, emotional,
and other skills before students carry on autonomous activities (Kovalyova et al., 2016;
Barr & Chinwonno, 2016; Abu et al., 2019; Vaca & Gomez, 2017; Yacoman & Diaz, 2019;
Marwan, 2015).
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Finally, 9 studies reported that explicit teacher instruction was mainly used to
introduce PBLL methodology to the participants (Shin 2018; Yimwilai, 2020; Zhang, 2015;
Vaca & Gomez, 2017; Kovalyova et al., 2016). Other authors used explicit teacher
instruction to explain the language or project content (Barr & Chinwonno, 2016; Sa’diyah
& Cahyono, 2019). Additionally, two studies applied explicit teacher instruction when
teachers met each small group to check the project development (Ruengkul &

Wasanasomsithi, 2020; Barr & Chinwonno, 2016)

Figure 5

Writing Techniques
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Figure 5. Most Common Writing Techniques
Note. Some studies are used in more than one category

Figure 5 highlights that 14 studies indicated that collaborative writing was the most
common writing technique. Small groups of students got involved in writing processes
where they had to brainstorm topics, outline, write drafts, evaluate, and present the final
text (Aghayani & Hajmohammadi, 2019; Ruengkul & Wasanasomsithi, 2020). Writing in
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groups strengthened creativity, peer- evaluation, confidence, and quality of the product
(Syarifah & Emiliasari, 2019; Sa’diyah & Cahyono, 2019; Marwan, 2015, Sirisrimangkorn,

2018)

Additionally, other authors such Barr and Chinwonno (2016), and Yoshitomi (2012)
applied individual writing to foster individual research before joining the groups’
discussions. Only Kovalyova et al. (2016) have students work individually in the whole

writing process.

Figure 6

Technological Techniques
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Figure 6. Most Common Technological Techniques
Note. Some studies are used in more than one category.

Figure 6 shows that five studies applied recording videos which were the most
common technological technique to present the final product (Marwan, 2015; Kovalyova et
al., 2016; Shin, 2018; Yacoman & Diaz, 2019). The other 3 studies had students create

PPT slides to present the information (Tabaku & Ecirli, 2014; Pinzon, 2014). Additionally,
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one study applied blogging to motivate students to write (Sa’diyah & Cahyono, 2019).
Finally, one study used emailing as a technique to communicate with English native

speakers (Marwan, 2015).

5.2. Effects of PBLL on English Language Skills
This section aims to answer the second research question regarding the reported
effects of the application of PBLL on students™ English language skills. Twenty-one articles

were selected for the analysis of this section. The results are displayed in Figure 7.

Figure 7
PBLL and English Language Skills
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Figure 7. PBLL application and effects on English language skills.

Note. Some studies are used in more than one category.

Figure 7 shows that 12 studies focused on the effects of PBLL on English speaking
skills. Students improved their speaking skills due to the diverse and authentic
communicative opportunities found in PBLL projects (Marwan, 2015; Sapan et al, 2019;

Sirisrimangkorn, 2018; Zhang, 2015).

48 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Specifically, some authors found that PBLL helped students increase their
vocabulary in oral communication (Maulany, 2013; Pinzon, 2015; Kovalyova et al., 2016;
Vaca & Gomez, 2017; Marisah & Robiasah, 2017; Abu et al., 2019). Additionally, 6
studies reported PBLL fosters students’ confidence to speak English in social contexts
(Abu et al., 2019; Pinzon, 2014; Kovalyova., 2016; Sirisrimangkorn, 2018; Vaca & Gomez,
2017, Zhang, 2015). Likewise, Maulany (2013), Marisah and Robiasih (2017), and Sapan
et al. (2019) stated that PBLL developed English pronunciation Finally, 3 studies reported
that grammar and fluency were also improved after the application of (Maulany &

Robiasih, 2017; Maulany, 2013; Kovalyova et al., 2016).

Regarding writing skills, 10 studies reported some effects. Generally, the authors
agreed that PBLL helped students develop writing skills (Aghayani & Hajmohammadi,
2019; Marwan 2015; Shen, 2018). Indeed, 5 studies concluded that PBLL nurtured the
development of vocabulary, grammar, content, mechanics, and syntax (Thitiviesa, 2014,
Kovalyova et al., 2016; Sapan et al, 2019; Syrafah & Emiliasari, 2019; Larrea, 2020).
Likewise, 4 studies reported that PBLL motivated students to accomplish writing activities.
Authors suggested that students’ enthusiasm came from the application of collaborative
work, technological resources, and real-life project themes (Sa’diyah & Cahyono, 2018;

Sapan et al, 2019; Larrea, 2020; Ruengkul & Wasanasomsithi, 2020).

In the same way, some authors reported that PBLL improved reading skills in terms
of academic achievement (Barr & Chinwonno, 2016; Shen, 2018; Yimiwilai, 2020).
Authors such as Marwan, (2015), Kovalyova et al. (2016) explained that PBLL provided

opportunities for students to practice reading skills while they searched for information for
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the development of their projects. Other studies reported that PBLL motivated and pushed

students to read in English frequently (Barr & Chinwonno, 2016; Yimiwilai, 2020).

Likewise, five articles reported the effects of PBLL on listening skills. First,
Marwan (2015) and Abu et al. (2019) agreed that PBLL techniques such as oral
presentations and group discussions allowed students to practice listening skills alongside
speaking skills. Additionally, some authors reported that listening comprehension was
improved in terms of academic achievement and test scores (Kovalyova et al., 2016; Shen,

2018; Abu, et al., 2019).

Finally, three studies reported that PBLL fosters other skills such as Intercultural
Communicative Competence skills and Pragmatics knowledge (Barr & Chinwonno, 2016;

Yoshitomi, 2012; Tabaku & Ecirli, 2014).

5.3 PBLL Effects on Students’ Attitudes towards English
This section aims to answer the third research question regarding the PBLL effects
on students’ attitudes towards English. Thus, seventeen articles were analyzed.

Subsequently, the positive and negative effects are presented below.
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Table 1
PBLL Effects on Students’ Attitudes

Effects Number Studies

Yoshitomi (2012), Pinzdn (2014), Tabaku & Ecirli
(2014), Marwan (2015), Zhang (2015), Kovalyova
et al. (2016), Marisah & Robiasih (2017), Vaca &
Positive 16 Gobmez (2017), Putri et al. (2018), Shin (2018),
Sirisrimangkorn (2018), Abu et al. (2019), Sapan et
al. (2019), Syarifah & Emiliasari (2019), Ruengkul
& Wasanasomsithi (2020),Yimiwilai (2020)

*Tabaku & Ecirli (2014), *Zhang (2015),
*Kovalyova et al. (2016), *Marisah & Robiasih
Negative 7 (2017), Yuliani & Lengkanawat (2017), *Abu et al.
(2019), *Ruengkul & Wasanasomsithi (2020)

Note. N= 17 studies
*Some studies are used in more than one category
Table 1 shows general PBLL effects upon students’ attitudes. On one hand, 16

articles reported that students experienced positive attitudes to learn English and to
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participate in English lessons. On the other hand, seven studies reported that few students
presented negative attitudes because they did not adapt to work with PBLL.

Table 2
PBLL Positive Effects on Students’ Attitudes

Positive N of *Studies

Attitudes studies

Yoshitomi (2012), Marwan (2015), Zhang (2015), Vaca

& Gbémez (2017), Putri et al. (2018), Shin (2018),
Motivation 11 Sirisrimangkorn (2018), Abu et al. (2019), Sapan et al.
2019), Syarifah & Emiliasari (2019), Yimiwilai (2020)

Yoshitomi (2012), Pinzon (2014), Tabaku & Ecirli
(2014), Marwan (2015), Shin (2018), Sirisrimangkorn

Collaboratio 11 (2018), Sapan et al. (2019), Syarifah & Emiliasari
n (2019), Ruengkul & Wasanasomsithi (2020), Yimwilai
(2020)

Pinzén (2014), Tabaku & Ecirli (2014), Zhang (2015),
Kovalyova et al. (2016), Marisah & Robiasih (2017),
Vaca & Gomez (2017), Putri et al. (2018),

Confidence 10 Sirisrimangkorn (2018), Abu et al. (2019), Yimwilai
(2020)
Pinzo6n (2014), Marwan (2015), Marisah & Robiasih
High class 10 (2017), Putri et al. (2018), Shin (2018), Sirisrimangkorn

participation (2018), Abu et al. (2019), Sapan et al. 2019), Ruengkul
& Wasanasomsithi (2020), Yimwilai (2020)

Note. N= 16 studies

*Some studies are used in more than one category

Table 2 presents the positive PBLL effects on students' attitudes. Eleven articles
reported that students” motivation to learn English was improved after students participated
in projects that involved their experiences and preferences (Sapan et al, 2019; Shin, 2018;

Yimwilai, 2020; Syarifah & Emiliasari, 2019; Vaca & Gomez, 2017; Putri, Artini &
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Nitiasih, 2018). Additionally, other authors (Marwan, 2015; Yoshitomi, 2012; Zhang,
2015; Sirisrimangkorn, 2018; Abu et al., 2019) stated that students were willing to learn

English because of the diverse and creative activities in PBLL.

Additionally, nine studies reported that students perceived linguistic, affective, and
social benefits when they worked in groups. For instance, Sapan et al. (2019), Yimwilai
(2020), Syarfa & Emiliasari (2019), Vaca & Goémez (2017), and Ruengkul &
Wasanasomsithi (2020) indicated that students were confident to ask or provide linguistic
and affective support to their peers. For their part, authors such as Yoshitomi (2012),
Ruengkul and Wasanamsithi (2020), and Marwan (2015) stated that collaborative work
made students more responsible in their group roles. Finally, other authors (Shin, 2018;
Sirisrimangkorn, 2018; Syrifah & Emiliasari, 2019; Pinzon, 2014) observed that students

created deeper social relationships by getting to know each other’s lives.

In the same manner, 10 studies reported that students’ confidence to communicate
in English improved. Various authors (Shin, 2018; Vaca & Gémez, 2017; Zhang, 2015;
Putri, et al., 2018; Marisah & Robiasih, 2017; Abu et al., 2019) suggested that students
gained the confidence to interact in English since they dealt with constant communicative
opportunities when they work in groups. Additionally, Sirisrimangkorn, (2018), Yimiwilai
(2020) Tabaku & Ecirli (2014) Pinzén (2014), and Kovalyova et al., 2016) found that
students developed self- confidence to communicate in English when they performed in

front of other audiences such as the school community and local people.

Finally, 10 articles reported that students enhance their class participation in
learning English. For instance, authors such as Marisah & Robiasih (2019), Pinzon, (2014),
and Ruengkul & Wasanomsithi (2020) observed that students asked questions to the
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teacher and reviewed sources of information more frequently. Meaningful project themes,
challenging projects and autonomous activities were some causes for students’ engagement
(Marwan, 2015; Shin, 2018; Putri et al., 2017; Sirisrimangkorn, 2018; Abu et al., 2019;

Sapan et al., 2019; Yimwilai, 2020).

Table 3
Negative PBLL Effects on Students’ Attitudes

Negative effects N* Studies
Zhang (2015), Mariasah & Robiasih (2017),
Boredom 3
Ruengkul & Wasanasomsithi (2020).
Insecurity 2 Tabaku & Ecirli ( 2014), Abu et al. (2019)
Lack of collaboration 2 Zhang (2015), Yuliani & Lengkanawat (2017)
Frustration 1 Kovalyova (2016)

Note. N= 7 studies
*Some studies are repeated in more than one category.

Table 3 shows the negative PBLL effects on students’ attitudes. Three articles
reported that few students were bored and uninterested in doing some project activities
because they perceived PBLL projects as a waste of time (Marisah & Robiasih, 2017,
Zhang, 2015; Ruengkul & Wasanosomsithi, 2020). Two articles concluded that few
students could not overcome insecurities to communicate and present information in
English (Tabaku & Ecirli, 2014; Abu et al., 2019). Likewise, Zhang (2015), and Yuliani
and Lengkanawat (2017) found that few students were not willing to collaborate with their
groups since study reported that one person wanted to do the whole project by her/himself
instead of working together with the group, and another person did not want to participate
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in the group activities. Finally, Zhang (2015) agreed that there were some groups of
students who were frustrated when they worked with PBLL because they had troubles at

the planning and presentation stage.
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CHAPTER VI: Conclusions and Recommendations

6.1 Conclusions

This research synthesis aimed to understand the effects of the Project-Based
Language learning methodology on English Foreign Language classrooms. After the
analysis of 25 research studies, it was possible to determine the most common PBLL
teaching techniques, the effects of PBLL on English language skills, and the effects of

PBLL on students’ attitude towards English.

Regarding the most common PBLL teaching techniques, five categories were
established and identified. They were speaking, data collection, scaffolding, writing and

technological techniques.

Regarding speaking techniques, group/ peer discussions were applied in most
studies as well as in most project stages. Since PBLL provides a collaborative context, and
most projects were developed in groups, students were motivated to keep discussions from

the first until the last stages of the projects (Beckett, 1999; Stoller, 2002).

Internet research was the most common data collection technigue. It was applied
essentially in the stage of information research. Li and Hart (2002) explain that EFL
learners rely more on Internet research due to the variety, accessibility, and open access to

information in different formats.

Likewise, implicit teacher instruction was the most common scaffolding technique.
Studies reported it was applied mostly at the topic orientation stage. Stoller and Alan
(2005) explains that teachers should plan scaffolding activities before at least three stages
of the project such as research, analysis, and presentation stages.
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In the same manner, collaborative writing, a writing technique, was applied at the
data collection and preparing data stages. Dressler et al., (2020) and Nguyen (2011) affirm
that collaborative writing in PBLL means to provide linguist and content support, and

feedback to individuals when they work in group and individual projects.

Finally, making videos, the most used technological technique, was applied as the
final product in some studies. Hong et al (2020) advocated that digital and video projects
are one of the many alternatives to incorporate technology into PBLL, and consequently,

they enhance students’ motivation.

To answer the second question about the effects of PBLL on language skills, most
of the articles analyzed the effects of PBLL on productive skills such as speaking and
writing. Subsequently, the studies reported that PBLL provides various and authentic
opportunities to speak in English. Subsequently, PBLL improves speaking skills, regarding
its components such as vocabulary, pronunciation, fluency, and grammar. Dewi (2016) and
Brown (2001) state that PBLL fosters the development of comprehensible output when
learners interact in the foreign language. Additionally, it was reported that PBLL boosted
students’ confidence and motivation to speak. Harmer (2007b) agrees that students are
more eager to express their ideas and provide support in small groups rather in front of the

whole class.

Regarding writing skills, PBLL did not only increase the students' motivation to
write, but also, it improved writing components such as vocabulary, grammar, content,
mechanics, and syntax. Hong et al. (2020) explains that PBLL provides students with
plenty of writing practice in collaborative contexts that allow linguistic and affective
support.
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On the other hand, few articles analyzed the effects of PBLL on reading and
listening skills. According to reading skills, PBLL provided authentic and purposeful
reading practice, and consequently, students’ reading comprehension was improved in
terms of academic achievement. Likewise, students' motivation to read was boosted
because of meaningful and ongoing reading practice during PBLL. Regarding listening
skills, it was found that PBLL engaged students to interact with peers by listening to and
expressing their ideas. Consequently, the studies reported that students improved their
listening comprehension in terms of academic achievement. Brown (2001) and Nguyen
(2011) state that PBLL fosters both interactive listening and reading alongside other skills.
Additionally, although PBLL enhances academic achievement in both reading and listening
comprehension, no article explored the PBLL effects on what Brown (2001) has

called “bottom-up and top-down processing skills” (p.260).

According to the third question, most articles reported that PBLL had positive
effects on students’ attitudes. Hence, learners’ motivation, class participation, collaboration,
and confidence were boosted. Dewey (1938) and Harmer (2007b) state that the relevance of
the projects, experimental opportunities, and autonomous work, principles of PBLL,
motivate and engage students in the process of EFL learning. Likewise, Pinter (2011)
acknowledges that collaborative contexts help students to support each other's learning and

overcome communicative fears.

Nevertheless, few articles reported PBLL negative effects on students’ attitudes.
They were boredom, insecurity, lack of collaboration, and frustration during students’ self-
directed activities. Smith (1997) and Becket (2006) suggest that teachers who use PBLL

should take the time to familiarize students with PBLL, its stages and principles.
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Additionally, teachers should use scaffolding techniques to enhance students' knowledge
regarding complex skills such as collaborative, linguistic, and content skills (Stoller &

Alan, 2005; Krajcik & Blumenfeld, 2005).

6.2 Recommendations
First, the present study analyzed the effects of PBLL on EFL classrooms without
specifying the linguistic level or age of students. Thus, future research should analyze

PBLL applications on the aforementioned aspects.

Second, Dressler et al. (2020) states that the use of technology in PBLL improves
students’ motivation. However, the studies reported a low application of technological
resources and techniques in the projects, except the Internet which was essential to collect
information in most studies. Therefore, further research should study more alternatives to

integrate technology into PBLL.

Third, Stoller (1995) suggests applying scaffolding activities in PBLL at least three
times in the project stages. However, the studies reported that the application of scaffolding
activities was limited to once, mostly in the first project stages. Therefore, future research

should analyze the effects of scaffolding activities in project stages.

Finally, future research should explore the effects of PBLL on receptive skills,
listening and reading, since most articles have focused on the effects of PBLL on
productive skills. Additionally, future investigations should explore PBLL effects on other
language aspects such as Intercultural Communicative Competence and Pragmatics since

the available academic information is limited.

59 | Page
Villa Cajamarca Diana Marisol



UCUENCA

References

Abu, N., Noordin, N., & Razali, A. (2019). Improving Oral Communicative Competence in
English Using Project-Based Activities. English Language Teaching, 12(4), 73-84.

doi:10.5539/elt.v12n4p73

Ahmed, S. (2018). Challenges of English Language Teaching in Yemeni Primary and
Secondary Schools. Grinn Verlag, 1-11. Retrieved from

https://www.grin.com/document/444271

Alcalde, E. (2019). Project-Based Learning in a Virtual Classroom: The Case of English for
Tourism Communication. In M. Carrion-Pastor (Ed.), Teaching Language and
Teaching Literature in Virtual Environments. (pp. 227-237). Singapore: Springer.

doi:10.1007/978-981-13-1358-5_12

Alotaibi, M. G. (2020). The Effect of Project-Based Learning Model on Persuasive Writing
Skills of Saudi EFL Secondary School Students. English Language Teaching, 13(9),

19-26. doi:10.5539/elt.v13n7p19

Altan, M. (2020). EFL Classrooms and Global Issues. Modern English Teachers, 29(1), 55-
58. Retrieved from:
https://www.researchgate.net/publication/338825668 EFL_classrooms_and_global

_issues

Anderson, J. (2016, 11 10). What to consider when teaching English in large classes.

British Council. Retrieved 12 07, 2020, from:

60 | Page
Villa Cajamarca Diana Marisol



UCUENCA

https://www.britishcouncil.org/voices-magazine/what-consider-when-teaching-
english-large-classes

Andriansah, F., Fitriyani, P., & Fadloeli, O. (2019). The Implementation of Project-based
Learning to enhance stundets’ Reading Comprehension. PROJECT: Professional
Journal of English Education, 2(2), 59-66. Retrieved from:

https://journal.ikipsiliwangi.ac.id/index.php/project/article/view/2634

Barr, P. S., & Chinwonno, A. (2016). The Effects of Project-based Reading Instruction on
English Reading Ability and Intercultural Communicative Competence of
Undergraduate Students. Journal of Education Naresuan University, 18(3), 27-44.
Retrieved from: https://s006.tci-

thaijo.org/index.php/edujournal_nu/article/view/66586

Beckett, G.H. (1999). Project-Based Instruction in a Canadian Secondary School’s ESL
Classes: Goals and Evaluations [Unpublished Doctoral Dissertation]. University of
British Columbia. Beckett, G. (2002). Teacher and Student Evaluations of Project-
Based Instruction. TESL CANADA JOURNAL, 19(2), 52-56. Retrieved from

https://teslcanadajournal.ca/index.php/tesl/article/view/929/748

Beckett, G. (2006). Project Based Second and Foreign Language Education:
Theory, Research and Practice. In G. H. Beckett, & P.C. Miller (Eds.), Project
Based Second and Foreign Language Education: Past, Present, and Future (p.

305). Greenwich, CT: Information Age Publishing.

Beckett, G.H., & Slatter, M. (2005). The Project Framework, a tool for language,

content, and skills integration. ELT Journal, 59, 108-116. doi:10.1093/eltj/cci024

61 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Beckett, G.H., Slater, T., & Mohan, B.A. (2020). Philosophical Foundation, Theoretical
Approaches, and Gaps in the Literature. In Beckett, G.H., & Slater, T. (Eds), Global
Perspectives on Project- Based Language Learning, Teaching, and Assessment.

England: Routledge Studies in Applied Linguistics.

Behroozi, M., & Amoozegar, A. (2014). Challenges to English Language Teachers of
Secondary Schools in Iran. Procedia - Social and Behavioral Sciences, 136, 203-
207. Retrieved from
https://www.researchgate.net/publication/274176590 Challenges_to_English_Lang

uage_Teachers_of Secondary_Schools_in_Iran

Blumenfeld, P., Soloway, E., Marx, R., Krajcik, J., Guzdial, M., & Palincsar, A. (1991).
Motivating Project-Based Learning: Sustaining the doing, supporting the learning.

Educational Psychologist, 26(3-4), 369-398. doi:10.1080/00461520.1991.9653139

Boss, S. (2011, September 11). Project-Based Learning: A Short History. Retrieved from

edutopia: https://www.edutopia.org/project-based-learning-history

Broughton, G., Brumfit, C., Flavell, R., Hill, P., & Pincas, A. (1980). Teaching English as

A Foreign Lanaguage (2" ed). New York: Routledge

Brown, H. G. (2001). Teaching by Principles: An Interactive Approach to Language

Pedagogy. Londong: Pearson Longman

Buck Institute of Education. (2020a, July 7th). What is PBL? PBL WORKS. Retrieved

from PBL WORKS: https://www.pblworks.org/what-is-pbl

62 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Buck Institute for Education. (2020b, July 7th). Doing a Project vs. Project Based
Learning. Retrieved from PBL WORKS: https://www.pblworks.org/doing-project-

vs-project-based-learning

Coleman, H. (1989). LANGUAGE LEARNING IN LARGE CLASSES. England: Lancaster-

Leeds Language. Retrieved from https://files.eric.ed.gov/fulltext/ED322751.pdf

Cooper, H., & Hedges, L.V. (1994). Research Synthesis as Scientific Process. In Cooper,
H., & Hedges, L.V (Eds), The Handbook of Research Synthesis. New York: The

Russell Sage Foundation.
Dewey, J. (1938). Experience and Education. New York: Touchstone

Dewi, H. (2016). Project-based Learning Techniques to Improve Speaking Skills. English
Education Journal, 7(3), 341-359. Retrieved from:

http://jurnal.unsyiah.ac.id/EEJ/article/view/4588

Dressler, R., Raedler, B., Dimitrov, K., Dressler, A., & Krause, G. (2020). Project-Based
Learning in the Advanced German Class: Integrated Content and Language
Learning. In Beckett, G.H., & Slater, T. (Eds), Global Perspectives on Project-
Based Language Learning, Teaching, and Assessment. England: Routledge Studies

in Applied Linguistics.

Duman, B., & Yavuz, O K. (2018). The Effect of Project-Based Learning on Students’
Attitude towards English Classes. Journal of Education and Training Studies, 6(11),

a, 186-193. doi:10.11114/jets.v6i11a.381

63 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Elyildirim, S., & Ashton, S. (2006). Creating Positive Attitudes towards English as a
Foreign Language. English Teaching Forum, 44(4), 2-11. Retrieved from:

https://eric.ed.gov/?id=EJ1107906

Farouck, I. (2016). A Project-Based Language Learning Model for Improving the
Willingness to Communicate with EFL students. SYSTEMICS, CYBERNETICS
AND INFORMATICS, 14(2), 11-18. Retrieved from

http://wwwe.iiisci.org/journal/CV$/sci/pdfs/EB193TO16.pdf

Fragoulis, 1. (2009). Project-Based Learning in the Teaching of English as A Foreign
Language in Greek Primary Schools: From Theory to Practice. English Language
Teaching, 2 (3), 113-119. Retrieved from:

https://files.eric.ed.gov/fulltext/EJ1083088.pdf

Franco, J., & Potter, L. (2018). Project- Based Learning Applied to the Language
Classroom. Brazil: Simplissimo Livros Ltda. Retrieved from
https://es.scribd.com/book/408215837/Project-Based-Learning-Applied-to-the-

Language-Classroom

Fried-Booth, D. (2002). Project Work (2ed.). Oxford: Oxford University Press. Retrieved
from:
https://books.google.com.ec/books/about/Project Work _Second_Edition.hStoller19

99

Garcia, R. (2013). English as an International Language: A Review of Literature.

Colombian Applied Linguistics Journal, 15(1), 113-127.

64 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Gibbes, M., & Carson, L. (2013). Project-based language learning: a theory analysis.
Innovation in Language Learning and Teaching, 1-19.

doi:10.1080/17501229.2013.793689

Gogus, A. (2012). Active Learning. In Seel N.M. (Ed) Encyclopedia of the Sciences of

Learning, Boston: Springer. doi:10.1007/978-1-4419-1428-6_489

Hadi, M. J., Arante, L. T. (2015). Barriers in Teaching English in Large Classes: Voice of
an Indonesian English Language Teacher. University of Nahdlatul Wathan
Mataram. Retrieved 12 07, 2020, from

https://files.eric.ed.gov/fulltext/ED582906.pdf
Harmer, J. (2007a). How to Teach English. England: Pearson Education Limited.
Harmer, J. (2007b). The Practice of English Language (4ed). London: Pearson Longman

Hong, C.N., Cheung, Y.L., Zhang, W., & Jang, H. (2020). Researching Project-Based
Learning: A review and a Look Ahead at Form and Function in Writing. In Beckett,
G.H., & Slater, T. (Eds), Global Perspectives on Project- Based Language
Learning, Teaching, and Assessment. England: Routledge Studies in Applied

Linguistics.

Kang, S. (2002). Factors to Consider: Developing Adult EFL Students’ Speaking Abilities.
In Richards, J.C., & Renandya, W.A. (Eds), Methodology in Language Teaching:

An Anthology of Current Practice. Cambridge: Cambridge University Press.

65 | Page
Villa Cajamarca Diana Marisol


https://doi.org/10.1080/17501229.2013.793689

UCUENCA

Kelsen, B. (2018). Target Language Use and Performance in Project-Based Language
Learning (PBLL). The Journal of Asian TEFL, 15(1).

doi:10.18823/asiatefl.2018.15.1.14.199

Kilpatrick, W. (1918). The Project Method: The Use of the Purposeful Act in the Educative

Process. New York: Teachers college, Columbia University

Krajcik, C. J., & Blumenfeld, P. C. (2005). Project-Based Learning. In S. K. (editor), The
Cambridge handbook of the learning sciences. (pp. 317-333). Cambridge:

Cambridge University Press.

Krashen, S. D. (1982). Principles and Practices in Second Language Acquisition. Oxford,

UK: Pergamon Press

Kuo, A. C., Sutton, P. S., Wright, E., & Miller, B. K. (2020). Altering the View of
Language Instruction in Project-Based Learning: Examining Bilingual Teachers’
Unit Design Experiences. In Beckett, G.H., & Slater, T. (Eds), Global Perspectives
on Project- Based Language Learning, Teaching, and Assessment. England:

Routledge Studies in Applied Linguistics.

Larmer, J., Mergendoller, J., & Boss, S. (2015). Setting the Standard for Project-Based
Learning: A Proven Approach to Rigorous Class Instruction. Alexandria, Virginia:

ASCD.

Legutke, M., Thomas, H. (2013). Process and Experience in the Language Classroom. New

York: Routledge.

66 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Li, R., & Hart, R.S. (2002). What Can the World Wide Web Offer ESL Teachers?In
Richards, J.C., & Renandya, W.A. (Eds), Methodology in Language Teaching: An

Anthology of Current Practice. Cambridge: Cambridge University Press.

Martin, B. J. (2020). Plagues Infecting a Medical School: A Case for Authentic Video
Games to Promote Motivation, Engagement, and Acquisition. In G.H, Beckett., &
T, Slater (Eds), Global Perspectives on Project- Based Language Learning,
Teaching, and Assessment. (pp. 94- 111) England: Routledge Studies in Applied

Linguistics.

Marwan, A. (2015). Empowering English through Project-based Learning with ICT.
TOJET: The Turkish Online Journal of Educational Technology, 14 (4), 28-37.

Retrieved from: https://eric.ed.gov/?id=EJ1077650

Maulany, D. B. (2013). The use of Project-based Learning in Improving the Students’
Speaking Skill: A Classroom Action Research at One of Primary Schools in
Bandung. Journal of English Education, 1 (1), 30-42. Retrieved from:

https://ejournal.upi.edu/index.php/L-E/article/view/323

Meher, R. (2018). Project Based Learning over Traditional Method of Language Teaching:
A Quasi Experiment Design in EFL Classrooms. Literacy Information and
Computer Education Journal, 9(2), 2895-2906. https://infonomics-society.org/wp-
content/uploads/licej/published-papers/volume-9-2018/Project-Based-Learning-

over-Traditional-Method-of-Language-Teaching.pdf

67 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Nguyen, T.V.L. (2011). Project-based learning in teaching English as foreign language.
VNU Journal of Science, Foreign Languages 27,140-146. Retrieved from:

https://repository.vnu.edu.vn/bitstream/VNU _123/58517/1/27.2.8.pdf

Norris, J.M., & Ortega, L. (2006). Synthesizing Research on Language Learning and

Teaching. Amsterdam, Netherlands: John Benjamin Publishing.

Pardjono. (2002). Active Learning: The Dewey, Piaget, Vygotsky, and Constructivist
Theory Perspectives. Journal of Education Science, 3, 163-178.

d0i:10.17977/jip.v9i3.487
Peachey, N. (2020). Project-Based Learning. Oxford: Oxford University Press.

Pinter, A. (2011). Children Learning Second Languages. Great Britain: Palgrave

Macmillan.

Pinzon, J. (2014). English Teaching through Project-based Learning Method, in Rural
Areas. Cuaderno de Linguistica Latinoamericana, 23, 151-170. Retrieved from

http://www.scielo.org.co/pdf/clin/n23/n23a09.pdf

Putri, N., Putu, L., & Nitiasih, P. (2018). Do Learners Like Projects in Their English
Classes?: Impact of PBL on Students’ Attitudes. GC-TALE, 1-9.

10.1051/shsconf/20184200084

Richards, J.C., & Renandya, W.A. (2002). Methodology in Language Teaching: An

Anthology of Current Practice. Cambridge: Cambridge University Press.

68 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Ruengkul, A. & Wasanasomsithi, P. (2020). The Effects of Project-based Writing
Instruction on Writing Ability of Thai Undergraduate Students. Journal of
Humanities and Social Sciences Thonburi University, 15 (1), 21-33. Retrieved

from: https://s003.tci-thaijo.org/index.php/trujournal/article/view/246401

Sa’diyah, I. H., & Cahyono, B. Y. (2019). Effect of Project-Based Learning through
Blogging on EFL students’ writing ability. Journal on English as a Foreign

Language, 9(2), 199-216. doi:10.23971/jefl.v9i2.1341

Sapan, N. S., Siti Katijah, S., Zulhaimi, N.A., Abdul Hamid, S. N., & Ramli, S.A. (2019).
Project-based Learning and its Effects on Students’ English Skills. International
Journal of Education and Pedagogy, 1(2), 74-86. Retrieved from:
https://myjms.mohe.gov.my/index.php/ijeap/article/view/7831

Saricaoglu, A., & Geluso, J. (2020). Students Co-Learning Linguistics Through PBL: A
Cross-Cultural Telecollaborative Implementation. In G.H, Beckett., & T, Slater
(Eds), Global Perspectives on Project- Based Language Learning, Teaching, and

Assessment. (pp. 112-129). England: Routledge Studies in Applied Linguistics.

Shafaei, A., & Rahim, H. (2015). Does project-based learning enhance Iranian EFL
learners’ vocabulary recall and retention? Iranian Journal of Language Teaching
Research, 3(2), 83-99. Retrieved from

http://ijltr.urmia.ac.ir/article_20391_a8e4f8750762890a95cd4956b5c83ceb.pdf

Shin, M.-H. (2018). Effects of Project-based Learning on Students’ Motivation and Self-

efficacy. English Teaching, 73(1), 95-114. doi: 10.15858/engtea.73.1.201803.95

69 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Sirisrimangkorn, L. (2018). The Use of Project-based Learning Focusing on Drama to
Promote Speaking Skills of EFL Learners. Advances in Language and Literary

Studies, 9(6), 14-20. doi: 10.7575/aiac.alls.v.9n.6p.14

Smith, A. N. (1971). The Improtance of Attitude in Foreign Language Learning. The

Modern Language Journal, 55(2), 82-88. doi:10.1111/j.1540-4781.1971.tb00916.x

Stoller, F. L. (2002). Project Work: A Means to Promote Language and Content. In
Richards, J.C., & Renandya, W.A., Methodology in Language Teaching: An

Anthology of Current Practice. Cambridge: Cambridge University Press

Stoller, F. L. (2006). Project Based Second and Foreign Language Education: Theory,
Research and Practice. In G. Beckett, & M. Paul (Eds.), Project Based Second and
Foreign Language Education: Past, Present, and Future (p. 305). Greenwich, CT:

Information Age Publishing.

Stoller, F.L., & Alan, B. (2005). Maximizing the Benefits of Project Work in Foreign

Language Classrooms. English Teaching Forum, 43(4), 10-21.

Strauss, V. (2018, 12 12). Project-based learning is a new rage in education. Never mind
that it’s a century old. The Washington Post. Retrieved from:
https://www.washingtonpost.com/education/2018/12/12/project-based-learning-is-

new-rage-education-never-mind-that-its-century-old/

Syarifah, E., & Emiliasari, R. (2019). Project-based Learning to Develop Students” Ability
and Creativity in Writing Narrative Stories. Indonesian EFL Journal, 5(1), 85-94.

doi:10.25134/ieflj.v5i1.1627

70 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Tabaku, E., Ecirli, A. (2014). Project Work as a Means of Teaching Intercultural
Communication Skills. Journal of Education and Practice, 5 (9), 88-91. Retrieved

from: https://www.iiste.org/Journals/index.php/JEP/article/view/11870

Thitivesa, D. (2014). The Academic Achievement of Writing via Project-based Learning.
International Journal of Social, Education, Economics, and Management
Engineering, 8 (9), 2883-2886. Retrieved from:
https://www.academia.edu/11392117/The_Academic_Achievement_of Writing_via

_Project-Based_Learning

Thomas, M. (2017). Project-Based Language Learning with Technology: Learner

Collaboration in an EFL Classroom in Japan. New York: Routledge.

Vaca, A., & Gomez, L. (2017). Increasing EFL Learners’ Oral Production at a Public
School through Project-Based Learning. PROFILE, 19(2), 57-71.

doi:10.15446/profile.v19n2.59889

Watanapokakul, S. (2016). The Perceptions and Experiences of English Teachers regarding
Large EFL Classes. Language Education and Acquisition Research Network
(LEARN) Journal, 9(2). Retrieved from

https://files.eric.ed.gov/fulltext/EJ1229521.pdf

Yacoman, M., & Diaz, C. (2019). Use of Oral English in Project-based Learning.
Psicologia Escolar y Educacional, 23, 1-9. Retrieved from:

http://dx.doi.org/10.1590/2175-35392019015835

71 | Page
Villa Cajamarca Diana Marisol


http://dx.doi.org/10.1590/2175-35392019015835
http://dx.doi.org/10.1590/2175-35392019015835

UCUENCA

Yimwilai, S. (2020). The Effects of Project-based Learning on Critical Reading and 21°
Century Skills in an EFL Classroom. Journal of Liberal Arts, Maejo University, 8
(12), 214-232. Retrieved from:

https://s003.tcithaijo.org/index.php/liberalartsjournal/article/view/241944

Yoshitomi, A. (2012). Consciousness-raising in L2 Pragmatics through Project-based
Instruction. Tokyo University of Foreign Studies: Area and Culture Studies, 85,

405-429. Retrieved from: http://hdl.handle.net/10108/72388

Yuliani, Y., & Lengkanawat, N. (2017). Project-based learning in promoting learner
autonomy in an EFL classroom. Indonesian Journal of Applied Linguistics, 7(2),

285-293. d0i:10.17509/ijal.v7i2.8131

Zhang, Y. (2015). Project-Based Learning in Chinese College English Listening and
Speaking Course: From Theory to Practice. Canadian Social Science, 11 (9), 40-44.

doi: 10.3968/7532

72 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Appendix

Appendix 1. List of Primary Studies for the Analysis

Abu, N., Noordin, N., & Razali, A. (2019). Improving Oral Communicative Competence in
English Using Project-Based Activities. English Language Teaching, 12(4), 73-84.

doi:10.5539/elt.v12n4p73

Aghayani, B., & Hajmohammadi, E. (2019). Project-Based Learning: Promoting EFL
Learners” Writing skills. A Journal on Language and Language Teaching, 22(1), 78-

85. doi:10.24071/11t.2019.220108

Barr, P. S., & Chinwonno, A. (2016). The Effects of Project-based Reading Instruction on
English Reading Ability and Intercultural Communicative Competence of
Undergraduate Students. Journal of Education Naresuan University, 18(3), 27-44.
Retrieved from:

https://s006.tcithaijo.org/index.php/edujournal_nu/article/view/66586

Kovalyova, Y. Y., Soboleva, A. V., & Kerimkulov, A.T. (2016). Project Based Learning in
Teaching Communication Skills in English as a Foreign Language to Engineering
Students. International Journal of Engineering and Technology, 11(4), 153-156.

Doi: http://dx.doi.org/10.3991/ijet.v11i04.5416

Larrea, M. L. (2020) Project-based Learning to Develop Writing Skill in English as a
Foreign Language. Ciencia Digital, 4(4), 6-17.

D0i:10.33262/cienciadigital.v4i4.1418

73 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Marisah, A., & Robiasih, H. (2020). The Implementation of Project-based Learning to
Improve Vocational Students’ Speaking Skills. Journal of English Language and
Language Teaching, 1 (2), 27-32. Retrieved from:

https://jurnal.ustjogja.ac.id/index.php/JELLT/article/view/1868

Marwan, A. (2015). Empowering English through Project-based Learning with ICT.
TOJET: The Turkish Online Journal of Educational Technology, 14 (4), 28-37.

Retrieved from: https://eric.ed.gov/?id=EJ1077650

Maulany, D. B. (2013). The use of Project-based Learning in Improving the Students’
Speaking Skill: A Classroom Action Research at One of Primary Schools in
Bandung. Journal of English Education, 1 (1), 30-42. Retrieved from:

https://ejournal.upi.edu/index.php/L-E/article/view/323

Pinzon, J. (2014). English Teaching through Project-based Learning Method, in Rural
Areas. Cuaderno de Linguistica Latinoamericana, 23, 151-170. Retrieved from

http://www.scielo.org.co/pdf/clin/n23/n23a09.pdf

Putri, N., Artini, L., & Nitiasih, P. (2017). Project-based Learning Activities and EFL
Students’ Productive Skills in English. Journal of Language Teaching and Research,

8(6), 1147-1155. doi:10.17507/jltr.0806.16

Ruengkul, A. & Wasanasomsithi, P. (2020). The Effects of Project-based Writing
Instruction on Writing Ability of Thai Undergraduate Students. Journal of
Humanities and Social Sciences Thonburi University, 15 (1), 21-33. Retrieved

from: https://s003.tci-thaijo.org/index.php/trujournal/article/view/246401

74 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Sa’diyah, I. H., & Cahyono, B. Y. (2019). Effect of Project-Based Learning through
Blogging on EFL students’ writing ability. Journal on English as a Foreign

Language, 9(2), 199-216. doi:http://dx.doi.org/10.23971/jefl.v9i2.1341

Sapan, N. S., Siti Katijah, S., Zulhaimi, N.A., Abdul Hamid, S. N., & Ramli, S.A. (2019).
Project-based Learning and its Effects on Students’ English Skills. International
Journal of Education and Pedagogy, 1(2), 74-86. Retrieved from:
https://myjms.mohe.gov.my/index.php/ijeap/article/view/7831

Shen, Z. (2018).The Application of PBL in College English Teaching. Canadian Social

Sciences: Studies in Literature and Language, 17(1), 65-71. Doi: 10.3968/10447

Shin, M.H. (2018). Effects of Project-based Learning on Students’ Motivation and Self-

efficacy. English Teaching, 73(1), 95-114. doi: 10.15858/engtea.73.1.201803.95

Sirisrimangkorn, L. (2018). The Use of Project-based Learning Focusing on Drama to
Promote Speaking Skills of EFL Learners. Advances in Language and Literary

Studies, 9(6), 14-20. doi: 10.7575/aiac.alls.v.9n.6p.14

Syarifah, E., & Emiliasari, R. (2019). Project-based Learning to Develop Students” Ability
and Creativity in Writing Narrative Stories. Indonesian EFL Journal, 5(1), 85-94.

doi:10.25134/ieflj.v5i1.1627

Tabaku, E., Ecirli, A. (2014). Project Work as a Means of Teaching Intercultural
Communication Skills. Journal of Education and Practice, 5 (9), 88-91. Retrieved

from: https://www.iiste.org/Journals/index.php/JEP/article/view/11870

75 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Thitivesa, D. (2014). The Academic Achievement of Writing via Project-based Learning.
International Journal of Social, Education, Economics, and Management
Engineering, 8 (9), 2883-2886. Retrieved from:
https://www.academia.edu/11392117/The_Academic_Achievement_of Writing_via

_Project-Based_Learning

Vaca, A., & Gomez, L. (2017). Increasing EFL Learners’ Oral Production at a Public
School through Project-Based Learning. PROFILE, 19(2), 57-71.

doi:10.15446/profile.v19n2.59889

Yacoman, M., & Diaz, C. (2019). Use of Oral English in Project-based Learning.
Psicologia Escolar y Educacional, 23, 1-9. Retrieved from:

http://dx.doi.org/10.1590/2175-35392019015835

Yimwilai, S. (2020). The Effects of Project-based Learning on Critical Reading and 21°
Century Skills in an EFL Classroom. Journal of Liberal Arts, Maejo University, 8
(12), 214-232. Retrieved from:

https://s003.tcithaijo.org/index.php/liberalartsjournal/article/view/241944

Yoshitomi, A. (2012). Consciousness-raising in L2 Pragmatics through Project-based
Instruction. Tokyo University of Foreign Studies: Area and Culture Studies, 85,

405-429. Retrieved from: http://hdl.handle.net/10108/72388

Yuliani, Y., & Lengkanawat, N (2017). Project-based learning in promoting learner
autonomy in an EFL classroom. Indonesian Journal of Applied Linguistics, 7(2),
285-293. d0i:10.17509/ijal.v7i2.8131

76 | Page
Villa Cajamarca Diana Marisol



UCUENCA

Zhang, Y. (2015). Project-Based Learning in Chinese College English Listening and
Speaking Course: From Theory to Practice. Canadian Social Science, 11 (9), 40-44.

doi: 10.3968/7532

Appendix 2. Complete list of PBLL teaching techniques

Villa Cajamarca Diana Marisol

Complete list of PBLL Teaching techniques from the studies
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video
Larrea (2020) The author did not reported the details of the intervention.
Marisah & group writing; role play; record a Speaking techniques; Writing
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Techniques
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