
UNIVERSIDAD DE CUENCA 

 

 

 

 

 

 

 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CENTRO DE POSGRADO 

 

MAESTRÍA EN LINGÜÍSTICA APLICADA A LA ENSEÑANZA DEL INGLES COMO 

LENGUA EXTRANJERA 

 

The Influence of Cultural Topic Activities on Oral Communicative Competence 

with EFL A2 Level Students 

 

Trabajo de titulación previo a la 

obtención del Título de Magister en 

Lingüística Aplicada a la Enseñanza 

del Inglés como Lengua Extranjera 

                                                                              

 

Autora:  

Patricia del Carmen Galarza Quezada 

C.I.: 0101991677 

 

Directora:  

Mst. Ana María Calle Calle 

C.I.: 0102305562 

 

CUENCA-ECUADOR 

2017 

 



  
                                                           UNIVERSIDAD DE CUENCA  

 

Patricia del Carmen Galarza Quezada Página 2 
 

Resumen 

El lenguaje y la cultura tienen una relación inseparable y mutuamente dependiente. 

Hoy en día, es vital que profesores de inglés proporcionen a los estudiantes una 

conciencia intercultural para desarrollar la competencia comunicativa intercultural. 

Por lo tanto, el aprendizaje de cualquier idioma nuevo sin el conocimiento de su 

cultura sigue siendo incompleto. El objetivo del presente estudio es demostrar si el 

uso de temas culturales influye en el incremento de la competencia comunicativa 

oral en los estudiantes de inglés como lengua extranjera del nivel A2 del Instituto 

Universitario de Lenguas de la Universidad de Cuenca durante el ciclo septiembre 

2016 – enero 2017. Este estudio se basó en la teoría sociocultural, la cual sostiene 

que los estudiantes aprenden a través de la interacción al centrarse en un tema. 

Además, la instrucción se basa en contenidos que crean situaciones basadas en el 

contexto comunicativo para adquirir el inglés como lengua extranjera. Cuatro temas 

culturales fueron desarrollados en clase en un período de 36 horas. Las 

herramientas utilizadas para recolectar datos incluyeron una rúbrica de habla usada 

para la pre-prueba, post-prueba y dos pruebas, una rúbrica de percepción del 

estudiante, una entrevista, una encuesta y un diario del maestro. Los resultados 

cuantitativos y cualitativos de este estudio demuestran que las actividades temáticas 

sobre la cultura estimulan a los estudiantes a aumentar su competencia 

comunicativa oral y, por lo tanto, los profesores de inglés no pueden seguir 

enseñando el lenguaje sin cultura. Es responsabilidad de todo maestro conducir a 

los estudiantes hacia una competencia comunicativa oral real, la cual se puede 

lograr a través de actividades de temática cultural. La conciencia de la cultura motiva 

a los estudiantes a entender y respetar las idiosincrasias de cualquier lengua meta. 

Palabras claves: conciencia cultural, competencia comunicativa, 

sociocultural. 
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Abstract 

Language and culture have an inseparable and mutually dependent relationship. 

Nowadays, it is crucial for English teachers to provide students with intercultural 

awareness to develop intercultural communicative competence. Therefore, learning 

any new language without mindfulness of its culture remains incomplete. The goal of 

the present study was to see if cultural topics impact in anyway the increment of oral 

communicative competence in a class of 29 EFL students with an A2 English level at 

the University Language Institute at Universidad de Cuenca during the September 

2016- January 2017 semester. This study was based on the sociocultural theory, 

where second language students learn through interaction with peers and content-

based instruction, which creates context-based communicative situations to acquire 

English as a foreign language. Four cultural topics were developed in class over a 

period of 36 hours. The instruments used to collect data included a speaking rubric 

used for the pre-test, post-test and two quizzes, a students‟ perception rubric, a 

students‟ interview, a survey, and a teacher‟s journal. Quantitative and qualitative 

results of this study show that culture-themed activities do stimulate students to 

increase their oral communicative competence, and therefore, English teachers 

cannot afford to continue teaching language without culture. Thus, it is the teacher‟s 

responsibility to lead students towards a full oral communicative competence, which 

can be achieved through culture-themed activities. Cultural awareness motivates 

students to understand and respect any target language‟s idiosyncrasies.   

 

Keywords: cultural awareness, communicative competence, sociocultural. 
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Introduction 

 Due to globalization, internationalization and immigration, people all over the 

world are experiencing an explosive intercultural exchange. Consequently the need 

or demand for bilingual or multilingual speakers is growing; this situation promotes 

the spread of teaching and learning foreign languages, especially English (Yue, 

2014).  

Teaching English as a Foreign Language (EFL) is mandatory up to a certain 

level in most educational centers and particularly at the University of Cuenca. The 

academic goals of English teaching in Ecuador are apparent concerning the four 

language skills: reading, writing, listening, and speaking. Many English teachers think 

that the four language skills are the only significant goals during EFL teaching and 

many of them are not aware of the fundamental aspects of including culture as part 

of the language (Yue, 2014). The truth is, as many linguists are well aware of the fact 

that culture teaching is the fundamental basis for the skills mentioned above. It is 

time to change the narrow view that language has only four skills and broaden the 

language teaching scope to the implementation of culture as the fifth language skill in 

the language learning-teaching process (Tomalin & Stempleski, 2013) 

To communicate internationally, one must be aware of the cultural implications 

and differences among languages; therefore, culture should be acknowledged as a 

key element in the process of language teaching and learning (Chahak & 

Basirizadeh, 2012). When communicating it is essential to avoid confusions or 

miscommunications; therefore, language students must draw their attention to being 

culturally aware of the target language. Cultural norms differ from one culture to 

another and not being culturally aware when communicating, can lead to conflicts 
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among people from different cultural backgrounds plus, learners who live abroad face 

serious problems when they do not know the ways of looking at things or doing 

things and expressing things in the target culture. Now, to contribute to the solution of 

this situation, language students should acquire a thorough understanding of the 

target language plus culture. The study of another language‟s culture allows students 

to respect and understand the idiosyncrasy of other forms of manner and viewpoints 

(Chahak & Basirizadeh, 2012).  Language and culture are interrelated; therefore, 

language cannot be taught without culture and similarly, Peck (as cited in Chahak & 

Basirizadeh, 2012) states that foreign language teaching without the study of culture, 

is mistaken and incomplete. 

This study is about acquiring the English language through the study of a 

content area, in this case, “Culture” therefore the teaching and learning process, was 

based on Content-Based Instruction (CBI) in order to develop the ultimate goal which 

is oral communicative competence (Rodgers, 2006). CBI creates context-based 

communicative situations, in the same way as the sociocultural theory, where second 

language students learn through interaction with peers and subject-matter core. 

Many studies were done before demonstrating the close connection of English 

as foreign language teaching and teachers‟ Intercultural Communicative Competence 

(ICC); therefore, ICC is a must among teachers in order to raise students‟ ICC (Yue, 

2014; Dimas, 2016; Li, 2016). 

The goal of the present study is to see if cultural topics influence in any way 

the increment of oral communicative competence in EFL students of the A2 level at 

the University Language Institute (ULI) at Universidad de Cuenca. The present study 
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presents seven chapters with information on: The Scope of the Study, Theoretical 

Framework, Literature Review, Methodology, Findings, Discussion and, Conclusions 

plus Recommendations.  

The first chapter, the scope of the study, provides a description of the study. It 

begins with a brief introduction of the topic, background information and justification 

and the purpose of this research. Additionally, it presents the statement of the 

problem, which leads to the research question that is the reason of this study. To 

conclude, this chapter contains the general and specific objectives of this research. 

Chapter two incorporates the theoretical framework. This chapter is divided in 

three different theories that were used in this study and they are as follows: 

Sociocultural theory, Content Based Instruction + Oral communicative competence, 

and Cultural Awareness. 

Chapter three the literature review discusses language acquisition in relation 

with culture. First, it analyses and discusses the major studies on the role of culture 

in language learning. Second, a group of scholars discuss the role of intercultural 

communicative competence (ICC) and to conclude after the analysis of this two 

major areas within the literature review, there is a summary of the most important 

findings in the area of teaching and learning a foreign language. 

Chapter four describes the research methodology applied to a group of 

University EFL A2 level students. It contains a detailed description of the participants, 

intervention, instruments and procedures during the intervention plus de quantitative 

and qualitative data analysis. 

Chapter five shows the research findings. It deals with the quantitative and 

qualitative results of this study. 
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Chapter six discusses the importance of the results from the quantitative and 

the qualitative data research. It also connects the quantitative and qualitative results 

to the question raised in this study. Besides, this chapter explains the relationship 

between the results and the existing results as shown in the literature review. In order 

to fulfill with the need of objectivity, this discussion will also show limitations if any. 

Chapter seven presents the conclusions and recommendations based on the 

research results for this study. 

To conclude there is a reference list and the appendices section with the 

material used in this research such as: the authorization to carry on with this 

investigation, the students‟ consent form, students‟ survey, the rubrics used for the 

pre and post-test and student‟s perception rubric. 
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Chapter I 

The Scope of the Study 

 

1.1 Introduction: Background, Rationale, Research purpose 

Understanding a language consists not only of the knowledge of grammar, 

morphology, phonology, and, lexis, but also the knowledge of certain features of the 

culture. Over the years, researchers have argued that an integral part of learning a 

foreign language is acquiring knowledge of the culture associated with it (Frank, 

2013). Many EFL teachers have asked themselves the question, “How can we 

incorporate cultural knowledge and understanding within the context of our English 

language classes?” (Frank, 2013, p. 2). Teachers who have not been exposed to the 

English speaking culture and have not spent time outside of their countries may have 

difficulty understanding the diversity and complexity of English language culture 

(Frank, 2013). Recently, culture has taken a significant place in foreign language 

teaching; therefore, cultural awareness research is increasing. For years it has been 

known that culture and language are interwoven. (Crozet &Liddicoat, 1999; Jiang, 

2000; Chahak & Basirizadeh, 2012; Frank, 2013; Heidari, Ketabi, & Zonoobi, 2014). 

In addition, Chahak and Basirizadeh (2012) define culture “as our continent, and as 

our collective identity” (p.522). On the other hand, for Heidari, Ketabi  and Zonoobi 

(2014), culture refers to the appreciation of the music, literature, and food. However, 

anthropologists see culture also as the human behavior patterns that were learned 

within that culture. 

Choudhury (2014), states that the term culture was first used and defined by the 

pioneer English Anthropologist Edward B. Tylor in his book, Primitive Culture, 
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published in 1871. Tylor (as cited in Choudhury, 2014) said that culture is "that 

complex whole which includes knowledge, belief, art, law, morals, custom, and any 

other capabilities and habits acquired by man as a member of society" (p. 2).  

Nowadays, language learners should be aware that there are many ways of 

looking at things and many ways of doing things as well as expressing them. 

Acquiring the knowledge of another culture allows language learners to respect and 

understand other points of view, other ways of doing things, and other forms of 

manner (Chahak & Basirizadeh, 2012). Culture cannot be taught without language 

and likewise, language cannot be taught without culture. Peck maintains that “without 

the study of culture, foreign language instruction is inaccurate and incomplete” (as 

cited in Chahak & Basirizadeh, 2012, p.522). Canale (as cited in Chahak & 

Basirizadeh, 2012) believes that in order for second language students to meet their 

communicative goals and to acquire sociocultural knowledge, they should be taught 

culture and not only in the language classes, but also in social studies classes in 

order to understand social values and social meanings of utterances.  

There are many other reasons why language learners should be familiarized with 

cultural components, for instance, to develop communicative skills, to use more 

authentic language, to motivate language acquisition, and to develop intercultural an 

international language (Chahak & Basirizadeh, 2012). 

Cultural Awareness develops students‟ critical thinking, so language and culture 

are intricately associated, and if separated, the significance of either language or 

culture is lost (Brown as cited in Frank, 2013). The culture we belong to definitely 

influences the way people act, behave, think, interact, communicate, and transmit 

this knowledge from generations to generations. Very often, comparisons with the 
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native culture and the target culture take place during the learning process. 

Therefore, Liu (2014) states that teachers and learners should know this. 

Language cannot always be translated from literal meaning. Individual words 

possess implications that cannot predict the meaning from the word itself. In 

English, the meaning may be positive, negative, or neutral and it depends on the 

situation. Therefore, when learning a foreign language, we learn the target culture 

as well and it is not simply explained from the dictionary (Liu, 2014, p. 243). 

 It is important that all language students first have cultural awareness of their 

own culture in order to make connections across cultures. When the students are 

asked about culture, they often refer to food, music, literature, art, clothing, holidays 

as well as social interaction, values, ideas, religion, and attitudes. However, Cohen et 

al. (as cited in Frank, 2013, p.4) refers to the elements of culture as “the beliefs, 

values, customs, products, and the communication styles of a given culture or 

society.”  As it can be observed, culture is a broad concept, and EFL students should 

be aware of the idiosyncrasy of the target language.  

Kumaravadivelu (2008) considers that it is important to research the relationship 

between culture and L2 learning, since teaching a language is more complicated 

than language teachers have been willing to acknowledge when teaching an L2.   

The goal of Intercultural Language Teaching (ILT) is to go beyond teaching 

linguistic skills and to include the learning of the target language culture, which will 

result in the acquisition of intercultural competence (Crozet & Liddicoat, 1999). 

Byram (as cited in Crozet & Liddicoat, 1999) gives a very clear definition of what a 

competent intercultural speaker is:  
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An intercultural speaker is someone who can operate their linguistic 

competence and their sociolinguistic awareness of the relationship between 

language and the context in which it is used, in order to manage interaction 

across cultural boundaries, to anticipate misunderstandings caused by 

difference in values, meanings and beliefs, and thirdly, to cope with the 

affective as well as cognitive demands of engagement with otherness (Byram, 

1995. p. 115-116). 

The current study addresses the development of oral communicative competence 

through culture-themed activities. In this study, quantitative and qualitative data was 

used to test Vygotsky‟s sociocultural theory as a framework in the learning-teaching 

process in language acquisition, which predicts that culture-themed activities develop 

oral communicative competence or the opportunity to talk. Rosenthal (as cited in 

Allahyar & Nazari, 2012) argues that learning interaction or students‟ engagement in 

interaction is crucial in EFL classrooms.  

Content-based Instruction (CBI) is one method to teach language by integrating at 

the same time content learning and language learning (Tian & Wen-Wen, 2016). 

Content-based foreign language instruction was used in the class by introducing four 

cultural topics in order to boost students to learn the target language and to use it 

from the beginning as a real means of communication. 

The reasons for collecting both quantitative and qualitative data are to bring 

together the strengths of both forms of research to corroborate results. 
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1.2 Statement of the Problem, Research Question 

Cultural topics have not been part of the syllabus at the University Language 

Institute (ULI) at University of Cuenca in Cuenca, Ecuador. Culture was hardly taught 

within all English classes and levels, perhaps because most EFL teachers do not see 

the importance of teaching culture and similarly, students lack cultural awareness 

and have a low command of the speaking skill. Every semester, the ULI analyzes the 

final evaluation exams of every English class by skills; therefore, the results are given 

to all the teachers at a final meeting in order to structure attainable goals within the 

institution based on the final averages. For instance, the students‟ scores in speaking 

for A2 levels show an average of around 12/20, which is very low (Torres, 2015) 

(Coordinación del Programa de Créditos de Ingles del Instituto de Lenguas de la 

Universidad de Cuenca, 2015). Therefore, it is crucial for language learners to 

develop oral communicative competence, which is one of the most important goals in 

acquiring a language. Consequently, to communicate orally, interesting and 

motivating cultural topics will allow students to develop this skill, instead of limiting 

students to the textbook readings. 

The significance of teaching culture lies in the fact that “unlike speaking or 

writing, culture does not represent a separate domain on L2 instruction; instead, the 

learning of the L2 culture makes learners better communicators” (Hinkel, 2001, p. 

444). The lack of cultural awareness in most EFL students is a weakness that most 

students have and should not be overlooked. Acquiring only the linguistic forms of a 

language is not enough for learners to be considered proficient in the target language 

(Kraschner as cited in Frank, 2013).  The goal of this research is to confirm this 

statement by implementing four U.S. cultural topics in classroom activities. These 
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replace the traditional topics in the textbook in order to develop students‟ oral 

communicative competence and to increase the understanding and respect for the 

target language‟s culture. All of these aspects will lead students to become 

successful communicators in the target language. 

Language learners who study a foreign language with the purpose of better 

understanding a language, culture, and society are entirely motivated. Positive 

attitudes towards the target culture and language determine the acquisition of a good 

pronunciation and as well as an accent. This type of outgoing learners often 

communicates more with foreign language speakers and are exposed to spoken 

language that will lead them to imitate speech accurately and to become 

communicative competent. 

1.3 Research Question:  

To what extent do four culture topic activities improve students‟ oral 

communicative competence in EFL A2 level students? 

1.4 Research Objectives 

1.4.1 General:  

 To establish the extent to which culture-themed activities (or cultural 

awareness) influence the development of the students‟ oral communicative 

competence. 
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1.4.2 Specific: 
 

 To explore students‟ perceptions when practicing oral communicative 

competence with cultural-themed activities.  

 To analyze the effect of cultural topics in the development of oral 

communicative competence in an EFL class. 

 To evaluate whether students experience leads to enhancement of their oral 

communicative competence. 

This study took place at the ULI of Universidad de Cuenca during the September 

2016- January 2017 semester. The participants were 29 EFL students with an A2 

level of English (A2 level is based on the European Framework of Languages). Four 

cultural topics were developed in class in a period of 36 hours. This study was 

geared to a better understanding of the English Language as a whole. Nowadays 

more and more research is being done on how a language without its culture is not 

complete and it is vague. Culture awareness motivates students to understand and 

respect the target language‟s idiosyncrasies. Chahak and Basirizadeh (2012) argue 

that acquiring cultural knowledge in the teaching-learning process motivates students 

to use authentic language to develop authentic oral communication skills and to 

increase intercultural communicative competence. 
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Chapter II 

Theoretical Framework 

2.1 Sociocultural Theory 

Vygotsky‟s social constructivist paradigm is the foundation to most 

sociocultural theories; they contemplate the fact that knowledge is constructed 

socially while people interact and share knowledge. Social events and social 

relations are key for learning to take place, and for people to interact with one 

another in a collaborative setting (Wang, Bruce, & Hughes, 2011). Sociocultural 

theories state that knowledge is a construction among individuals or among members 

of a society (Wang, Bruce, & Hughes, 2011).  

Similarly, Turuk (2008) makes a case that in Vygotsky‟s sociocultural theory, 

social interaction is the key to the development of language cognition and learning or 

understanding, and points out that in communication, language is a social device. 

Contacts and interactions with people allow them to acquire knowledge; therefore, 

the sociocultural theory relies on the fact that authentic learning takes place at the 

moment when the learner actively transforms his/her world and does not just follow it, 

Donato  

(as cited in Turuk, 2008). 

The principles of sociocultural theory in L2 classroom environment arises 

evidently in the task-based approach. Social and collaborative aspects of learning 

are emphasized by this approach (Turuk, 2008). Ellis (as cited in Turuk, 2008) states 

that sociocultural theory concentrates in how an L2 learner accomplishes a task and 

how interaction among learners can help the process of second language acquisition. 

Ellis argues that teachers should concentrate in the properties of tasks which are 
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geared to the enhancement of promoting communicative competence as well as L2 

acquisition (Nunan, Seedhouse, as cited in Turuk, 2008).  

The importance of meaning construction and fluency in L2 classrooms is 

acknowledged by Seedhouse (as cited in Turuk, 2008) when he suggested that in L2 

classrooms, form and accuracy should be focus at the same time with meaning and 

fluency in order to build up L2 learners proficiency language level. In support of the 

idea that task-based contexts encourage language learners to utilize their linguistic 

resources and to impulse them (Mitchell, Myles, & Marsden, 2013).Turuk, (2008) 

illustrates another opinion on task-based  

a more optimistic view comes from Kumaravadivelu (1993) as cited 

Kumaravadivelu (2006) who advocates that task-based activity is not linked 

to any particular approach, and is therefore a useful method for the teaching 

of language-centred tasks, learner-centred tasks and learning-centred 

tasks. He recommends sequencing of tasks in a suitable manner to ensure 

that the demand on language is compatible with learner‟s levels of 

proficiency. The central focus of task-based approach is on the role of 

interaction and collaboration among peers and how learners scaffold each 

other through interaction, a point that is essential in Vygotsky‟s concept of 

learning. (p. 255-256). 

Therefore, task -based approach is geared to have learners interacting and 

collaborating with each other to acquire new knowledge which is necessary in the 

concept of learning by Vygotsky. Students do learn from each other and not only 

from what the teacher says in class. Turuk, (2008) cites that “Vygotsky claims that 

this is what also happens in schools. Students do not merely copy teacher‟s 
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capabilities; rather they transform what teachers offer them during the processes of 

appropriation” (p. 246). 

 Sociocultural theory acknowledges language as a “tool for thought” (Mitchel et 

al. 2013, p.248); recently sociocultural theories follow a more meaning-base on 

language as well as functional and language perspectives, and they label it as 

“linguistics of communicative activity” (Mitchel et al. 2013, p. 248). Meaning that 

language is not ruled by only grammar systems acquired before being able to 

communicate but, it is about communicative resources which are “linguistically-

mediated communicative and cognitive activity” (Thorne and Lantolf as cited in 

Mitchell 2013, p. 248). Based on the above mentioned concepts, it can be concluded 

that when learning a new language, it is crucial for the learners to be in contact with 

their peers to attain new knowledge and to enhance their previous one. 

2.2 Content Based Instruction + Oral Communicative Competence 

The origin of Content Based Instruction (CBI) in second language acquisition 

took place in Canada in the 1960s, where L2 learners were immersed in this 

education approach, but, in the 1980s linguists began using CBI approach in EFL 

and ESL college classrooms, and later on it became popular in other countries as 

well. For the purpose of illustration, CBI is the way language is taught by 

simultaneously integrating language learning and content learning (Tian & Wen-Wen, 

2016). 

Content Based Foreign Language Instruction, encourages students to learn a 

new language and to use it from the start as a real means of communication.  

Grabe and Stoller (1997) as well as Tian and Wen-Wen (2016) stated that, 
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The theoretical foundation of CBI mainly derives from Krashen‟s 

comprehensible input hypothesis, Swain‟s output hypothesis and Cummins‟ 

framework of language proficiency. Krashen claims that language acquisition 

relies on “meaningful and comprehensible input”, and it focuses on meaning 

rather than on form [5]. (p.3). 

Consequently, Krashen, (as cited in Tian & Wen-Wen, 2016), claims that a 

successful way of acquiring a second language is when the learning environment of 

the second language is similar to the first language learning environment. 

In a language learning setting, CBI creates context-based communicative 

situations, similarly to sociocultural theory, where L2 students learn through 

interaction with peers and subject-matter core. This is why the input of authentic or 

natural language and the understanding of content is very important in acquiring 

languages. The goal is to stimulate the learner‟s interests; therefore, teachers use 

activities based on CBI (Tian & Wen-Wen, 2016). 

When we talk about meaningful language communication, we talk about 

accuracy and significant content in all spoken or written utterances; the two 

components must go together in order to fulfill the needs of communication (Grabe & 

Stoller, 1997). 

Students and teachers need to negotiate language form as well as content, a 

concept that is reinforced by recent discussions of sociocultural approaches to 

second language acquisition also known as Vygotskian approaches, which are 

generally consistent with CBI (Grabe & Stoller, 1997, p. 7). 

CBI is considered a teaching method where language skills and thematic 

contents are combined simultaneously, and its theoretical foundation is based on 
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Krashen‟s comprehensible input which means that the focus is on meaning rather 

than on form (Tian & Wen-Wen, 2016).  

The thematic contents mentioned above allow students to learn a language 

and to be able to communicate their thoughts, ideas, knowledge, background 

knowledge, feelings, and most important of all culture. When we are learning a 

second language we construct meaning and it could not be perfect but this process 

relates to the fact that errors are welcome in any situation in the process of acquiring 

a language and when communicating.  

The goal of Communicative Language Teaching is to assist students to 

acquire communicative competence by using all language skills plus culture in order 

to communicate authentically with others; therefore, the communicative approach is 

the theory that states that language is communication (Rababah, 2002). 

Communicative Competence involves the knowledge in which native speakers 

know how to say things, when, where, how and all these aspects empower them to 

interact effectively with other native speakers; these features are deep-rooted in their 

cultural context as well as the non-verbal communication signs such as gestures, 

postures, facial expressions used in interpersonal communications (Savignon, 1976).  

Language learning is a deeply social event which requires the fusion of a wider range 

of elements of the L2 culture. Language is socially and culturally bound (Dörnyei, 

2003). 

Cultural Awareness becomes a useful objective separate from language. If, 

however, language is seen as social practice, culture becomes the very core of 

language-teaching. There are degrees of communicative competence as well as 

degrees of linguistic competence, but accuracy is not essential to communicative 
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competence. For instance, putting emphasis in developing linguistic competence 

rather than developing communicative competence strategies will hinder the ability to 

use the language effectively when communicating with native speakers (Savignon, 

1976).  

The main goal of teaching English is for the students to develop 

communicative competence and be successful at communicating with in the real 

world (Rababah, 2002). Canale (as cited in Rababah, 2002) states that 

communicative competence involves linguistic, sociolinguistic, strategic and 

discourse competence. 

Learning a foreign language with the absence of its culture is unthinkable; 

therefore, being able to speak a language well without understanding the social or 

philosophical context in which it exits makes a person a complete fool. English 

teachers must be ready to provide students with the level of cultural and intercultural 

communicative competence (Choudhury M. H., 2013). 

2.3 Cultural Awareness 

Learning a foreign language always involves learning a foreign culture; a 

language is closely related to culture; therefore, they are interrelated. When an L2 

learner is only given grammar, phonetics, syntax and some of the social conventions 

related to L2, this approach will not give the learner the insights of the daily lives of 

the people whose language the learner hopes to learn.  Culture involves a 

community, a family, traditions, and the whole idiosyncrasy of a country. We are all 

part of a culture and the use of the language expresses that culture. When 
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communicating with L2 native speakers, you have to understand their culture in order 

to understand them (Brown, 1994). 

       In the same lines, Kramsch (1993) states that very often one reads in teachers‟ 

guide-lines that language teaching consists of teaching the four language skills and 

„plus culture‟. Cultural Awareness becomes an instructive objective in itself, separate 

from language. If, however, language is seen as social practice, culture becomes the 

very core of language-teaching. Halliday “anchors culture in the very grammar we 

use, the very vocabulary we choose, the very metaphors we live by” (as cited in 

Kramsch, 1993, p. 8). Most syllabi for EFL programs do not include culture. It is 

considered an optional topic; besides, it is not given the importance it should have in 

the learning process of any language. Culture is needed among students to become 

proficient and effective communicators and to allow them to acquire second language 

sociocultural competence. For an EFL student it is crucial to have the ability to 

function in an L2 community.  Hymes (as cited in Hinkel, 2001) emphasizes that 

culture learning is an integral part of language learning. This fact influences 

community values, day by day interaction, behavioral norms and speaking, plus the 

sociocultural expectations of an individual‟s roles. Thomas, (as cited in Hinkel, 2001) 

explains that violations of cultural norms of appropriateness in interaction between 

Native Speakers (NSs) and Non Native speakers (NNSs) often lead to socio-

pragmatic failure. In fact, this gap is very common among people from different 

cultures trying to communicate with each other due to the fact that NNSs are not 

aware of the NSs‟ target culture. Therefore, uncomfortable breakdowns in 

communication, misunderstandings, and stereotyping take place.  



  
                                                           UNIVERSIDAD DE CUENCA  

 

Patricia del Carmen Galarza Quezada Página 28 
 

      As we can see, language without culture is unthinkable as well as is human 

culture without language. A given language is a mirror of a given culture. Brown 

(1994) describes the relation between language and culture as follows: “A language 

is a part of a culture and a culture is a part of a language; the two are intricately 

interwoven so that one cannot separate the two without losing the significance of 

either language or culture” (p.165). This states that culture and language are 

inseparable; they go hand and hand. Gao (2006) presents an interdependence of 

language and culture where language learning is culture learning and as a result, 

language teaching is cultural teaching. This author states that foreign language 

teachers should be aware of the place of cultural studies in the classrooms and 

attempt to enhance students‟ cultural awareness to increase their communicative 

competence.  

Consequently, according to Tomalin & Stempleski (2013), the international 

role of the English language and globalization are the two main reasons to teach 

culture as the fifth language skill, in addition to listening, speaking, reading and 

writing. The fifth language skill will teach students to learn, to understand and 

appreciate the values, the ways of doing things, overall, the idiosyncrasy of the target 

culture. It is important for EFL students to learn the qualities of other cultures, 

understand them and respect them. Since we live in a globalized world learning a 

second language should involve the understanding, the tolerance, the respect, and 

the acceptance of the cultural differences. 

Also as Abdollahi-Guilani, Yasin, Hua, and Aghaei, (2012) stated that culture 

emphasizes people's behavioral forms or lifestyles in for example greetings, eating, 

making friends, giving approval, or dissatisfaction. In this way, Damen, (1987) 



  
                                                           UNIVERSIDAD DE CUENCA  

 

Patricia del Carmen Galarza Quezada Página 29 
 

regards the knowledge of culture as the fifth skill for language learners besides 

writing, speaking, reading, and listening skills. For that reason, Damen (1987), insists 

that culture must be taught in every language class. Similarly, Sun (2015) suggests 

the following: “We should lay equal stress on cross-cultural communication 

competence and oral English teaching for the purpose of improving the students‟ 

cross-cultural oral communication ability” (p. 7). This is why, one of the fundamental 

goals of language teaching is to communicate with others freely and improve the 

overall cultural accomplishments.  

The development of oral communicative competence is due to the 

opportunities the students will have to practice the language in and out of the class 

setting. Krashen points out that “The basic function of the classroom is to provide 

students with the chance of knowledge input and place to which they get no access 

elsewhere” (as cited in Sun, 2015, p. 7). This is why teachers must give students the 

opportunity to practice the target language in situations which native speakers may 

come across in their daily life; for that reason, oral English allows students to have 

access to improve their verbal communication skills as well as the nonverbal skills. 

Therefore, Cross-cultural communication is the central part of communicating orally 

(Sun, 2015). 

      To conclude, most linguists believe that incorporating culture into the language 

teaching-learning programs has a motivating effect on the language learner and in 

the acquiring process of it. Therefore, the students will have the opportunity to 

compare, contrast and see for themselves the similarities and differences among 

cultures. Due to globalization, language learners need to understand and familiarize 
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themselves with other cultures that will lead them to respect and accept other 

cultures as well as their own. 
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Chapter III 

Literature Review 

 

The scholarly literature that discusses language learning in relation with 

culture, points at two topics of importance. First, a number of scholars discuss the 

role of culture in language learning, (Lessard, 1996; Ho, 2009; Dai, 2011; Chahak, 

2012; Afrin, 2013; Chaudhury, 2014; Yang & Chen, 2014). Second, an important 

group of scholars discuss the role of Intercultural communicative competence (ICC). 

The scholars include but are not limited to Chaudhury, (2013); Yue, (2014); 

Chaudhury, (2014); Dimas and Li, (2016). After an analysis of these two aspects in 

the literature, there is a summary of major findings in the area of foreign language 

learning. 

3.1 The Role of Culture in Language Learning 

What follows next, is a summary of major findings and the analysis of different 

studies that have taken place in the field of the language teaching process in order to 

develop communicative competence trough cultural awareness as well as research 

done in English as a Foreign Language (EFL) or English as a Second Language 

(ESL) environments in different countries. 

To begin, culture has been defined in many different ways but a definition that 

illustrates how the literature approaches culture states that culture is ''the accepted 

and patterned ways of behavior of a given people'' (Peck as cited in Chahak, & 

Basirizadeh, 2012).  This definition of culture makes it evident that group identity is a 

key component of culture because group identity guides us into how far we can go as 
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individuals. Also, group identity allows individuals to be aware of what their 

responsibility is within the group. Thus, it is very imperative for students to acquire a 

deep understanding of the target language‟s culture in order to enhance 

comprehension, interpretation, translation or written and spoken language as well as 

body language. All these aspects allow students to elude misunderstandings 

(Chahak & Basirizadeh, 2012). This initial approach of the scholarly literature leads to 

the understanding that cultural knowledge helps students understand and respect 

idiosyncrasies and other forms of manner. To sum up, language learning instruction 

without culture is incomplete and vague and, thus, language learners should be 

aware not only of the language but of the culture. 

Continuing with the definition of culture, there is a very emphatic study by 

Lessard (1996). This author writes about a descriptive case study of sixteen Chinese 

EFL teachers‟ perceptions of culture in EFL learning and teaching. Teachers and 

learners were interviewed and their answers led to very emphatic conclusions. The 

conclusions include the view of how interrelated language and culture are and how it 

has changed over time. Culture is the context for the use of a language when 

communicating; thus, foreign language learners must involve cultural competence. 

An interesting aspect came out of the participants‟ responses in the study by 

Lessard (1996). The relevant aspect is that some teachers admitted that they do not 

understand the meaning of culture. Others said that culture has a broad definition 

and it is complicated. They also showed their support for the role of culture in EFL 

education in China. These participants' responses, however, revealed that foreign 

language linguists, theorists and teachers still have a lot of work to do in grasping 

and connecting and communicating both the reality and concept of culture within 
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foreign language education. In a few words, the study by Lessard (1996) 

recommends that it is crucial to have culture awareness and to know how to 

incorporate culture in teaching EFL classrooms. 

Beyond the definition of culture per se, the scholarly literature approaches the 

reasons to teach culture in language classes. Chahak and Basirizadeh (2012) argue 

that there are several reasons for foreign language learners to be acquainted with the 

target language cultural components. The reasons are that culture leads students to 

be able to use authentic language, to get motivated in the learning process, to 

develop the most important language goals which are communication skills, and to 

improve intercultural language. As these are the benefits of culture, there are also 

some disadvantages when culture is not present. 

In regards to the disadvantages, Chahak and  Basirizadeh (2012) emphasize 

that learning a language without its culture endangers students to feel alienated from 

members of their home culture, from the new target language, and even from 

themselves. In other words, teachers need to understand that students benefit from 

cultural awareness and, in turn, teachers need to be sensitive to the importance of 

promoting cultural understanding. This way, teachers increase students‟ cultural 

feelings and self-awareness.  

Another important point that needs to be addressed is that if we wish the 

learners to master another language, we need to help the learners become 

communicatively competent in that language as much as possible. For 

Canale and Swain (1979) and Canale (1983), the main goal of this 

communicative competence is to provide students with meaningful 
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interactions in authentic or real life situations with native or native-like 

speaker of target language (p. 523). 

Furthermore, the aspect of culture as a skill is also present in a study by Yang 

and Chen (2014). The authors acknowledge in their study that culture is one of the 

five goals of learning a foreign language. Other scholars follow the same trend. To 

illustrate, Kramsch (1993) stated that language teaching consists of teaching the four 

language skills plus culture. Similarly, Gao (2006) stresses that language learning is 

culture learning and as a result, language teaching is cultural teaching. Therefore, it 

is clear that many scholars agree that culture is another language skill. Emphatically, 

Tomalin (2008) calls culture a fifth language skill. Despite all this, it is evident that 

foreign language teacher‟s perception on including culture in their teaching process is 

not clear.  

To further reinforce the importance of culture in language classes, Yan and 

Chen (2014) as well as Kumaravadivelu (2008) aim that due to peoples‟ mobility 

around the world and the formation of diverse or multi-cultural community created by 

globalization and internationalization, the requirements for foreign language 

instructors and learners to develop intercultural capability has been reinforced as an 

essential component in Level Two classrooms.  

The scholarly work, thus, shows that since 1996, more and more linguists and 

foreign language teachers are well aware of the fact that teaching culture is a crucial 

part of teaching language. Yang and Chen mention that in 2007, a Modern Language 

Association of America (MLA) reported that nowadays it is very important to teach 

both language and culture in foreign language learning in secondary level. This is just 

to show that culture continues to be an important element in foreign language 



  
                                                           UNIVERSIDAD DE CUENCA  

 

Patricia del Carmen Galarza Quezada Página 35 
 

education in the 21st century. Foreign language teachers‟ views influence the 

development of teaching culture; also their beliefs about culture may affect in one 

way or another the ways of teaching culture.  

To conclude with the scholarly views on culture, it is evident that teaching 

culture in foreign language classes is recognized as a need to engage and motivate 

students because it is considered a skill that students should acquire. This review of 

the literature leads to an understanding that culture is of primary importance in 

language learning. However, the scholarly literature also emphasizes that teachers 

have a duty in relation to culture. It is logical to deduce that the duty of second 

language teachers is to be aware of the anthropological, sociological, and cultural 

knowledge of the target language. This way, teachers can pass onto their students 

the language as a whole. In short, teachers would have to possess what scholars 

refer to as Intercultural Communicative Competence (ICC), which is the second 

major topic of the literature. 

3.2 The Role of Intercultural Communicative Competence 

  Yue (2014) from the Hangzhou Normal University in China, states that major 

intercultural exchanges are being experienced by people throughout the whole world. 

Also, the mentioned author states that there is a great demand for bilingual people 

and people who can speak more than two languages. These aspects encourage the 

development of the teaching and learning of foreign languages, especially English. In 

fact, in China the aspect of Intercultural Communicative Competence (ICC) is a 

prerequisite for English teachers to help raise students‟ ICC. Thus, the aim of the 

present study is to boost some specific strategies to promote teachers‟ ICC in the 
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EFL teaching environment. The origin of this study took place after several studies 

showed that teachers with weak cultural awareness could never be good examples 

to their students. For that reason, the main drive of this investigation was to raise 

teaching strategies to promote ICC in EFL teaching as well as to find out the 

difference between present ICC and ultimately, ICC in EFL teaching, and to propose 

suggestions and strategies to promote ICC in EFL teaching. 

The study by Yue (2014) is very emphatic about the importance of ICC 

because, even though the main participants of the study are EFL students, the author 

focuses on the importance of ICC as a skill that teachers should acquire. The results 

of the analysis of the teacher‟s interviews of this study show that teachers have 

problems in ICC and in Chinese EFL teaching. Therefore, there is an urgent need to 

train teachers with the specific teaching strategies.  

In addition, in the study by Yue, (2014) “Strategies to promote Intercultural 

Communicative Competence in EFL Teaching” eight Chinese teachers were asked 

four questions in regards to their cultural awareness, their intercultural knowledge, 

and competence. The findings show that teachers are not aware of the fact that 

cultural awareness is a part of intercultural competence and they lack knowledge of 

intercultural teaching. Also, the differences between country cultures have not been 

pointed out at all in their answers. In other words, even though teachers are aware of 

the importance of Intercultural Competence and cultural awareness in English 

teaching, they do not have the knowledge of intercultural teaching. 

This leads to the idea that teachers should improve their culture awareness 

and understand essential ICC knowledge. One way of obtaining first-hand cultural 

materials of the target language is to go abroad to study and to experience foreign 
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customs, cultural tradition, history, geography, and the way of doing things, so that 

they can really understand the idiosyncrasy of the target language countries. Another 

way is for teachers to get involved in self-development, to acquire appropriate 

teaching strategies, instructional materials and teaching approaches that will help 

teachers prepare students to become successful bilinguals and intercultural 

individuals who will be able to perform better in both local and international situations.  

However, there is still a gap in all these findings. The reason is that there is a 

need for a new method of language teaching and learning, which must shift the focus 

of attention from the linguistic forms to the ultimate goal, which is communicative 

competence. Further studies are needed to find the way for teachers to acquire the 

essential strategies to promote teachers‟ ICC in EFL teaching. 

Another study concerned with teaching culture in English language 

classrooms was written by Choudhury (2014) from Jazan University in the Kingdom 

of Saudi Arabia. He raises a very important question in this study: “Is it necessary to 

learn about the culture of the target language to acquire English as a foreign or 

second language?” (p. 1). For about a decade, many scholars in the fields of applied 

linguistics and sociolinguistics have researched whether it is necessary to tech and 

learn about the culture of the target language in EFL or ESL classes. This article is 

geared to delineate the relationship between culture and language. Also, the article 

discusses the role culture plays in EFL and ESL teaching and learning, and how to 

teach culture in the classrooms. Thus, the aspect of how to teach culture is of 

particular relevance. 
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To clarify how to teach culture in the classrooms, it is recommended to use 

authentic materials because it is rewarding and stimulating for both language 

learners and teachers. Many aspects of culture that are not usually found in 

textbooks are present in newspapers, literature, music, films, plays, poems, 

children‟s books, and they provide a rich source for cultural learning.  Valdes (as 

Cited in Choudhury, 2014, p. 16) says that “values that underlie the behavior of 

characters and points of view of the authors” in any literature piece shows culture 

and students should not judge these values but understand them and respect them. 

Valdes also divides cultural information into eight categories: linguistic, geographical, 

historical, festivals, illustrations, everyday life, citizenship, song, music, and rhymes 

(as cited in Chaudhury, 2014, p.17). 

Similarly, to these previous studies, Dimas (2016) demonstrates through 

scholarly work how two Colombian language teachers integrated the principles of 

ICC in their teaching. In this study, the faculty‟s and the students‟ perspectives on 

language learning and teaching as well as the relationships between ICC and cultural 

realism are evident. Therefore, people need to engage actively and critically with the 

idiosyncrasy or the world of other cultures. In short, the relationship between their 

own culture and the target languages‟ culture is clear. They are also in contact with 

people who are constantly moving or in contact through many different technological 

resources as a result of this people‟s popular culture.   

Additionally, Dimas (2016) displays in the results that there is students‟ 

openness to not only acquiring the linguistic aspects of the target language. Also, 

they are willing to expand and understand the intercultural aspects of the two 
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languages in class for both their native and the target language, by understanding 

the speakers‟ identity and personality through their lived experiences. 

The study by Dimas (2016) leads to a logical inference, which is that the 

ultimate purpose of foreign language classes is for students to acquire the ability to 

be competent speakers. Thus, when learning a foreign language, the goal is to 

achieve oral communicative competence in order to interact successfully. Moreover, 

when communicating, it is important for the teachers as well as for students to have 

their social and own identity. People must reveal a variety of roles when interacting 

with native speakers of the target language. That is why, in many teaching and 

learning situations, the inclusion of intercultural aspects from their own culture as well 

as from the target language and culture is required.  

Different language learning processes begin by establishing the concepts and 

rationalities for these processes as the integration of ICC at the Modern Languages 

Program at Universidad EAN, in Colombia which proposed students, teachers, and 

the institution to work together on linguistic skills, approaches, information. More 

importantly, critical cultural and political awareness are key elements for language 

students to empower themselves to communicate successfully in different 

circumstances (Dimas, 2016). 

In short, this research by Dimas (2016) shows that the professors of this study 

included the ICC model in their lessons. The professors achieved this by 

incorporating in their classes both linguistic and cultural aspects from the 

perspectives of the participants in the course. The other aspect shown in this 

research was the teachers‟ process to rethink their teaching techniques and to reflect 

on them as intercultural speakers. One of the most essential of characteristics 
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gathered from this experience in the classroom was to include the students‟ personal 

aspects which directed them to their commitment and their learning outcome. This 

means that the aim of ICC is not to merge cultures but to make people aware and 

respect other ways of doing things and to appreciate the new perspectives that each 

culture brings to the individual.  

Regarding the latter idea, it is valuable to mention a personal recollection of a 

previous reading. The source of the reading is Kumaravadivelu (2008), who states in 

his book Cultural Globalization and Language Education, that preparing language 

learners in this century is to prepare students with global cultural consciousness. The 

author points out that cultural globalization will construct individual‟s self-identity 

based on a strong foundation of cultural globalization awareness. 

The previous idea is reinforced in the study by Dimas (2016) in regards to 

mutual understanding and appreciation of different cultures and of different ways of 

communicating. The author states that this “takes place in the instances of language 

negotiation and cultural understanding that are required not only classrooms but also 

in societies” (p. 9). 

To conclude, it is evident from the above information that a language cannot 

be learned without culture and that culture cannot be separated from language. All 

EFL and/or ESL students must be taught the language with the culture associated 

with such language. This will allow them to communicate successfully in real life 

situations. If a non-native speaker is not aware of the culture, this will cause 

difficulties with native speakers. In other words, knowing the language without its 

culture is not enough. To avoid these problems, students must acquire proper 
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cultural awareness in learning EFL/ESL classes. Therefore, it is reasonable to think 

that their syllabus must include culture along with the language. In sum, teachers 

must have cultural knowledge in order to transmit it to the students. 

3.3 Summary of major findings in the area of foreign language learning 

A relevant study about the need for teachers to have cultural knowledge was 

written by Li (2016). This study is about the cultivation of students‟ Intercultural 

Communicative Competence (ICC), which is one of the main goals in teaching 

English in Chinese colleges. Li (2016) wishes to generate a way of teaching culture 

through what the author considers an Intercultural Oriented Process in order to 

promote college students‟s ICC. This study was conducted with two first-year classes 

of Shanghai Dianji University. The two classes were randomly divided into 

Experimental Class (EC) with thirty-eight students and Control Class (CC) with thirty-

nine students, respectively. All participants had almost the same overall English 

proficiency plus the same English teacher. In addition, all students used the same 

textbook in class plus they all attended the same number of teaching hours. 

Li used qualitative and quantitative methods to collect data. In addition, the 

author used four instruments to look at the effectiveness of Process-oriented 

intercultural teaching. The four instruments are first, a pre- and a post-test. Second, 

self-report scales which aimed to measure students‟ ICC from the perspective of 

affect and behavior. Third, a satisfaction questionnaire, which was given at the end of 

the semester. Fourth, a set of semi-structured interviews with the teacher and the 

fifteen students chosen randomly in EC.  
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The results are given in two sections. “First, the changes of students‟ ICC from 

the cognitive, affective and behavioral dimensions; second, students and teacher‟s 

views towards the Process-oriented intercultural teaching and reflections on 

improving the teaching practice” (Li, 2016, p. 529).  

The above study creates the Process-oriented intercultural teaching mode to 

promote college students‟ ICC grounded in the reality of cultural teaching college 

English courses in China. Also, the study carries out a comparative experiment in 

Shanghai Dianji University. Based on the statistics and analysis shown in this study, 

it is clear that Process-oriented intercultural teaching is much more effective than 

traditional teaching in the context of any college English classroom. Besides, there is 

not a significant difference to the students‟ ICC on affective and behavioral 

perspectives in the EC (experimental class) after the study. 

To conclude, Process-oriented intercultural teaching impulses students to be 

more active, aware, interested and confident in learning English than before. 

Moreover, Process-oriented intercultural teaching will provide higher satisfaction to 

teacher and students. Given the importance of the existing study on Process-oriented 

intercultural teaching, other research work on a larger scale is expected in the future 

on the positive effects of Process-oriented intercultural teaching. The reason why this 

is a reasonable expectation is that further studies would provide sufficient and more 

convincing data. 

Despite the need for further studies, it is clear that nowadays, addressing 

culture in EFL classrooms and intercultural language teaching as well as learning, 

reflects the awareness more and more people have. Teachers who prepare language 

learners with the proper tools so that the students become competent both in 
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language and in culture, prepare their students for intercultural communication in our 

growing multicultural world. Ho, S. (2009), from Victoria University in New Zealand 

did an ongoing study of cultural content and the effect of intercultural language 

learning on university students of an EFL learning program in Vietnam.  

Ho (2009) analyzes the basic assumptions about teaching culture from two 

EFL textbook units of Speaking and British Culture used in a Vietnamese university. 

The units dealt with two topics: families and food and drinks. Many interactive tasks 

and activities were used to engage learners in culture learning. The participants were 

target groups of English-majoring students in a Vietnamese university in Central 

Vietnam. The cultural topics were imparted to students who had different background 

knowledge plus many difficulties in learning English in order to engage them actively 

in cultural issues of the units. For this, it was necessary the students‟ knowledge 

about their own culture as well as the target culture. However, there were some 

limitations that are worthwhile mentioning. For instance, the units do not 

acknowledge the relationship between language and culture, which means there is a 

static view of the culture. Another limitation stated that learners lack opportunities to 

explore themselves the target culture and to compare their own culture with the 

target culture. Furthermore, there is not a dynamic view of culture because it only 

illustrates some stereotypical information of it and the tests only show an 

understanding of cultural facts. 

In this scenario, EFL teachers need to change from a traditional methodology 

to an inter-cultural one in order to improve the students linguistic and intercultural 

competences. It is recommended for learners to be exposed to situations where they 

can explore the target culture to build their own knowledge and understand it better 



  
                                                           UNIVERSIDAD DE CUENCA  

 

Patricia del Carmen Galarza Quezada Página 44 
 

(Ho, 2009). There are many constraints shown in this study, which influence the 

development of cultural awareness such as the teacher‟s cultural knowledge, the 

limited amount of native English speakers to interact with and to learn culture from, 

the time dedicated to culture teaching in each lesson and the educational system in 

Vietnam. Despite all these limitations, if teachers learn how to include language and 

culture in language teaching, they can create a more engrossing and flexible learning 

environment, which may have an impact on their language teaching methodology 

and syllabus design. It is recommended for Vietnamese education to not concentrate 

so much on testing but to change foreign language education into a more 

intercultural education. 

All these changes are challenges for EFL learners as well as for teachers 

because they need to accomplish certain foreign language educational goals in our 

modern and changing world. Moreover, the main challenge is to apply cultural 

knowledge to the target culture as some scholarly literature highlights. 

In regards to the above-mentioned aspect, there is a very relevant study by 

Naima Afrin (2013) in Bangladesh. The author provides information on how essential 

is to teach cultural awareness in Asia to increase the growth of EFL language 

learning and teaching. The study is important because nowadays, EFL students learn 

only the rules of language but they lack the ability to apply the knowledge in the 

target culture.  Afrin (2013) tells us about a research project carried out among 

English schools from different universities of Bangladesh and shows us information 

about its findings, which are geared to analyze the concept of culture, the teaching 

strategies and material used to address culture in EFL classes. For the study, it was 

essential to find out the perceptions and attitudes of teachers towards culture in their 
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EFL classrooms. Consequently, the instrument or method used in this project was a 

questionnaire plus an open-ended section. The latter was designed for the teachers 

to reflect and answer on their way of teaching culture and the material used in the 

learning-teaching process. The participants were twenty-five University EFL 

instructors holding a Master‟s degree and Ph.D. as well, with more than ten years of 

experience in TEFL. 

The results and conclusions drawn from the research questions show that all 

members of the educational community that was observed, need to be aware of 

cultural contexts that are absent in the English classes. Given that there is an 

absence of cultural context, the study confirms that students would benefit from 

cultural topics added to the language instruction. Afrin (2013) bases his conclusion 

on the fact that the questionnaire and open-ended section results point to the fact 

that all educational members at the English program should be aware of what is 

missing in the cultural context and that there is a long way still to acquire Intercultural 

Awareness that is expected in language programs. 

  As a result, cultural topics must be implemented systematically in every class 

in order to create awareness in the learner of their own culture as well as the target 

culture. For this, strategies and material had been implemented in EFL classrooms 

among several universities in Bangladesh, in order for the students to acquire culture 

knowledge. It is clear that it is not an easy task to build up towards the Intercultural 

Awareness expected in the EFL program, but it is time to start. 

Based on the literature review analyzed herein, it is clear that when 

developing cultural awareness in the classroom, it is important to help students 

distinguish between the cultural norms, beliefs, or habits of the majority within the 



  
                                                           UNIVERSIDAD DE CUENCA  

 

Patricia del Carmen Galarza Quezada Página 46 
 

target language community. This means that it is important for the students to create 

a real content situation where they can talk about their own culture with native 

speakers of English by using their learned knowledge of the target language. 

However, this is not an easy process and, therefore, teachers cannot expect all 

language learners to be fluent at the same level native English speakers are.  What 

teachers can encourage is that students understand not only the language but most 

aspects of the culture. 

In regards to how teachers can implement cultural knowledge to a language 

class, there is a very informative work by Dai (2011). The purpose of this paper is to 

search for effective methodologies to transmit culture communication in EFL 

classrooms. It is also a study of the cultural-based language teaching in China. Dai 

(2011) emphasizes the importance of acquiring cultural knowledge in the study of a 

target language and in the use of several effective and successful techniques in the 

cultural based courses. The scholar also highlights that it is necessary for teachers to 

use cultural information to make the teaching experience as engrossing as possible 

for both teachers and students. To sum up, this study confirms the belief that 

teaching language means teaching culture. Beyond this, the role of language 

teachers is to utilize different methods to help students overcome the difficulties in 

language and culture learning. However, it is not an easy task to teach culture 

knowledge. Teachers must have culture awareness in order to provide students with 

cultural information to communicate successfully in any occasion. All these scholarly 

findings lead to the question about how to perform different ways in teaching different 

cultures.  
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Regarding different ways to teach culture, Dai (2011) describes “How 

beneficial is to create cultural contexts” (p. 1031) and the author also provides “Tips 

on teaching practice” (p. 1034).  To display this information, Dai (2011) refers to the 

fact that the ultimate way of acquiring a second language is through total immersion 

in the culture of that language. Teachers can create a communicative environment 

where students can acquire the language and where culture acquisition is gradually 

interiorized, creating a cultural context is maybe one of the best ways for language 

students to acquire the skills of speaking and writing. This way, the target language is 

being used to fulfill the ultimate purpose of a language, which is communication. 

However, in many language teaching environments, the dominant methodology is 

still geared to structure rather than culture teaching. Particularly in China, there is not 

a consistent methodology in teaching culture as Dai (2011) highlights. Consequently, 

there is a need for an effective method to combine both language and culture and for 

this, teachers must be well aware of many aspects of the target culture in order to 

transmit this knowledge to their students. Dai (2011) proposes that teachers need to 

concentrate on collecting information, on using different types of activities in class, 

and on positive interactions. 

Concerning specific tips on teaching practice, Dai (2011) proposes that it is 

important to encourage students in culture comprehension and appreciation. To 

achieve this goal, teachers are expected to help students by personalizing activities 

and content. For instance, students can connect what they are learning to their real 

experiences of creating similar events or situations. By expanding on their real world 

experiences, the teacher helps students make connections. These types of methods 

engage students and raise their understanding and their learning.  
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Another tip is to help raise student‟s autonomy in group work through activities 

where they make their own decisions, like choosing topics, a peer to work with, the 

materials to be used, the presentations, etc. This way, there is a lot more of 

interactions of students with the class since the students cooperate, help, influence 

and share with each other. In turn, team-work spirit helps students achieve their 

goals. Peer evaluation or peer feedback on everyone‟s performance is key because it 

helps the students see their problems. Besides, this also helps them be aware of 

their mistakes to avoid them and perform better next time. The last tip for teachers is 

to incorporate scientific reading activities.  Not only culture acquisition takes place in 

class but also through readings. For this, teachers must prepare their lessons 

carefully with cultural information readings and use strategies to find out the students‟ 

comprehension and understanding in order to become active learners during and 

after the class. 

To conclude, acquiring a new language is engrossing and knowledge building. 

It involves not only the language, but culture with all aspects that include but are not 

limited to customs, social issues, science, moral values. All this knowledge will be of 

great use in the students‟ everyday life. Therefore, the use of this information and the 

different topics will enhance the learning experience. It was found that language 

teachers must understand that it is necessary to use an effective methodology to 

teach culture, which means that all teachers should be aware of the importance and 

the necessity to use practical techniques. Also, teachers should use all the material 

available in teaching culture contents when teaching a language. This would lead 

students to develop the needed cultural awareness in order to understand the world 

in a better manner while they use the language they learned. 
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In our local context, teaching culture within EFL classes at the ULI of 

Universidad de Cuenca is neglected, and teachers are not aware of the importance 

of integrating culture in foreign language teaching as well as to place culture as a 

significant component in this process (Heidari, Ketabi, & Zonoobi, 2014).  

Cultural acquisition should be a priority in the study of language courses as 

Dai (2011) suggests that teachers should familiarize themselves with practical, 

effective teaching techniques that have been successful in cultural based language 

classes. Therefore, including Culture as the fifth language skill (Dimas, 2016) within 

the teaching-learning-language process is a must in our context, in order to ensure 

the students learning process to be well rounded and to lead students to be 

successful at communicating. 

The idea for this research topic came out of the absence of teaching culture in 

the English syllabus at the ULI at the University of Cuenca, Ecuador, Culture has 

been neglected and still is in the teaching-learning language process (Appendix G). 

Additionally, the low oral communicative competence score (12/20) of all A2 level 

English students at the end of the semester in July 2015 (Credits Coordination 

results at the ULI). Being the main goal of this study to find out: To what extent do 

four culture topic activities improve students‟ oral communicative competence in EFL 

A2 level students?  
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Chapter IV 

Methodology 

4.1 Research methodology  

       This study uses a sequential embedded mixed method design in order to 

gather information by using quantitative and qualitative data collection instruments 

and strategies. The two ways of data gathering are combined in the analysis through 

connecting or embedding the data. “Embedded mixed method design involves the 

sequential use of the data, but the core idea is that either quantitative or qualitative 

data is embedded within a larger design” (Creswell, 2013, p. 16). Sequential mixed 

methods lead you to start out with quantitative research and then to build on the data 

to later explain by using qualitative research (Creswell, 2013). 

Qualitative data tends to be open-ended without predetermined responses as in 

this study data gather from the students‟ interviews and observations in this case 

carried out by a teachers‟ journal, while quantitative data usually includes closed-

ended responses for instance found on questionnaires and for this study a student‟s 

perceptions questionnaire was used plus other quantitative instruments as the pre- 

and post-test and two quizzes. All of these procedures were merged into a mixed 

methods design  

 4.1.1 Participants 

 

This study was carried out with a group of twenty-nine student participants, ages 

ranging from nineteen to twenty-five, ten men and nineteen females. These students 

attended the A2 level of English class at the ULI of Universidad de Cuenca during the 
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semester September 2016 - January 2017. This class is a requirement for all 

university students to graduate from their respective schools. It is necessary to 

mention that one female student moved to another country in the middle of the study. 

The ULI of Universidad de Cuenca granted the appropriate permission for this 

research to be applied to the group of students mentioned (Appendix A). The 

researcher also fulfilled the role of teacher with these participants. 

4.1.2 Students’ Informed Consent 

 

To start out, the students were informed of this study and they understood the 

purpose of it. It was clear to them that it was a voluntary participation and that the 

results would not affect their grades in any way. Then, an informed consent letter 

was designed for the students to read and sign. The consent form was written in 

Spanish to make sure that they all understood what they were signing. In addition, 

the students were guaranteed anonymity. Furthermore, it was understood by the 

students that all the data gathered would solely be used for this research project. 

Since all students were adults, no parental consent was required (Appendix B). 

4.1.3 General Procedure 

After receiving the informed consent signed by students, a focus group of six 

students was randomly chosen to find out which cultural topics to include during the 

intervention process; therefore, a survey was applied to the focus groups. A pre-test 

was conducted before the intervention process. This process lasted approximately 

seven weeks and included the following topics: Thanksgiving, Halloween, U.S. states 

and music Blues as well as Jazz. The researcher used a journal to register students‟ 
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reactions during the intervention. Later a post-test was conducted and a 

questionnaire of student‟s perceptions was filled out by most of the participants. 

4.1.4 Instruments and Data Collection Procedures. 

 

4.1.4.1. Survey 
 

Before choosing the cultural topics to be covered in class, a focus group was 

formed by six students who were chosen randomly. For this type of selection capital 

Excel program designed to do so was used.  A survey was designed and applied to 

the focus group and the students were asked five questions on their cultural 

background knowledge of the U.S. culture, their own culture, and on whether the 

students were interested in being culturally aware and as well as the cultural topics 

they were most interested in (Appendix C). The researcher along with the students 

agreed on the topics to be included in the syllabus and therefore, to be covered in 

class. 

 4.1.4.2 Pre-test 
 

By having the cultural topics sorted out, a lesson plan was used in order to 

start out developing the topics in and out of the class. However, before starting out 

with the topics, a pre-test was applied at the very beginning of the intervention by 

using a Speaking Rubric approved by the ULI at Universidad de Cuenca, which was 

the instrument used to test student‟s oral communicative competence (Appendix D). 

The goal of the pre-test was to have a reference point on the following linguistic 

aspects of Speaking: Comprehension, Fluency, Grammar, Vocabulary and 

Pronunciation, to be able to compare at the end of the study with the final results of 
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the post-test by applying the same Speaking Rubric, and thereby see whether or not 

there was any improvement, decline or stagnation in the students‟ oral 

communicative competence. It is important to mention that to obtain valid data, the 

scores or information gathered in the pre-test and in the post- test were witnessed 

and graded by a consensus between the teacher and a delegate, another English 

teacher from the ULI.  

 4.1.4.3 Intervention 
 

After having the pre-test scores, it was time to work on the intervention, which 

began by defining the order of the topics to be delivered.  For the lesson planning a 

CBI approach was used where language was taught by integrating language learning 

as well as content learning (Tian & Wen-Wen, 2016). Therefore, the goal of this 

intervention was to guide students to acquire the communicative competence skill by 

using all language skills plus culture, in order to use the language authentically with 

others.  

The sociocultural theory was applied as well when students interacted actively 

with peers to develop all the activities based on a specific content which was a 

cultural topic. Also Flipped Learning was used to teach culture, because it is the way 

the teacher carries on with the classes, and the students were engaged in active 

learning by acquiring previous class knowledge on the given topic through exposure 

to new material outside the class for example via watching videos, readings, and 

online exercises. Class time was used through hard work so the students assimilated 

that new knowledge through different class strategies. To sum up, culture became 

the core of language teaching, because language is a social practice. 
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To begin with, the lessons were designed for an A2 level class (Appendix F). 

The objectives of these lessons were: 

 To have a deep understanding of the cultural topic, including its history in 

some cases, the traditions, the origin, the customs, and celebrations. 

 To comprehend and internalize the vocabulary related to the topic. 

 To learn about how people in the United States celebrate the different 

holidays.  

 To develop their writing skills through a paper on the cultural topic towards the 

end of each lesson. 

 To improve and develop partnership skills by working with their classmates on 

various tasks, in some cases. 

The goal of the lessons was:  

 To stimulate interest in the cultural topic as well as vocabulary building. 

The activities done in class were as follows: 

 Reading exercises with the background information, reading comprehension, 

fill in the blanks, comparisons, use of new vocabulary in context. 

 To watch videos related to the chosen topic as well as videos using the new 

vocabulary in order to consolidate it. 

 Use of songs, listen to music for specific purposes. 

 To prepare oral presentations in class and individual conversations. 

 To work on intonation and pronunciation, as well as on oral presentations and 

speaking appropriately. 
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 Vocabulary matching reading, and writing about what was learned on the 

cultural topic.  

  In-class activity: joining the class‟s celebration of the topic. 

 Students‟ responses to questions on the cultural topic. 

To begin with the classes, the students were given handouts with materials to 

work on the following contents on cultural topics:  

The reading / Tape script         Phrase Match 

Listening Gap Fill    Listening for details  

Choose the correct word          Multiple Choice 

Put the text back together        Spelling 

Scrambled sentences   Discussion  

Student survey               Writing and homework 

Oral presentations                    A native guest 
speaker 

 

The students in groups went over the lexicon. It is crucial for the students to 

understand the lexicon first and then use it in context, as in a reading where all the 

previous vocabulary was in context. After the reading, the students tested each other 

for comprehension, and then they shared their understandings and the questions that 

came up within the groups during this activity. Here the students practiced oral 

production when sharing their findings. Once the topic was clear to all students, they 

could perform the above-mentioned contents and activities. One was writing about 

what they have learned through this topic, and the students were asked more specific 

questions on the topic discussed earlier.  In these situations, students learned the 

target language by using the language to obtain information; therefore, language is 
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given in a meaningful contextualized form. Students learn a second language when 

the information they are acquiring is interesting and they know that it will take them to 

a desired goal, which is to be able to communicate. Therefore, the ultimate goal in 

this study was for the students to develop oral communicative competence.  

Other activities were used to teach the same cultural topic, such as videos, 

role plays, research done by the students or dialogues among students or teacher-

students and students with native English-speaking guests. Native English speaker 

guests were invited to the class, and the students were exposed to different 

pronunciation and expressions. In these activities as well, gathering information for 

the journal was crucial. 

It is important to mention that flipped learning method was used in class in order 

to teach culture and to develop all the language skills. Flipped learning is the idea of 

swapping the classroom where students used to acquire knowledge to outside the 

classroom. The roles of the teachers have changed and the students‟ as well, and 

the class time has a different role. Students learn at home by going over the teaching 

material uploaded by the teacher on an educational platform. Here the students 

acquire knowledge and then bring it into the class in order to work collaboratively with 

their classmates and construct knowledge-based on the analysis of the acquired 

information (Jinlei, Ying, & Baohui, 2012). Flipped learning is a different learning 

model that helps students acquire content not in the classroom as the traditional way, 

but it is shifted forward from the classroom to home. It is then followed by classroom 

activities where the teacher takes the students into a new way of active learning by 

using a constructivist approach (Seery, 2015). Tucker (2012) states the ultimate goal 

of the flipped classroom is to flip the traditional instructional approach. Therefore, the 
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instruction given in class is now accessed at home or outside the class. Home is the 

place where students learn and class turns to be the place to practice and to work 

out problems and advance concepts, and as Jinley, Ying and Baohui (2012) stated to 

engage in collaborative learning (Tucker, 2012). 

 4.1.4.4 Teacher’s Journal 

During the process mentioned above, information was obtained by observation 

and registered in the Teacher‟s Journal; it was important to record as much 

information as possible on the student‟s oral communicative competence and 

student‟s behavior, feelings, and reactions to the activities, participation, use of the 

target language and so on. Furthermore, the journal includes information on the 

activity itself since the topics were on culture. This information was gathered solely 

by the researcher to be analyzed qualitatively. 

 4.1.4.5 Oral Quizzes 

 

 In addition, during the intervention the students were evaluated orally twice; 

the idea was to see the students‟ progress on oral communicative competence as 

well as content matter based on the cultural topics covered in class. The students 

were evaluated through an oral quiz of 5 points each by using the same rubric used 

in the pre and post-test. These data gathered in the pre-test, post-test and two 

quizzes provided the quantitative results. 

4.1.4.6 Student’s interview 

After completed the four topics in class, an interview was carried out with each 

student before the post-test, where the students were asked the following question: 
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What do you think about learning U.S. cultural topics in your English class, and how 

has this approach influenced your oral communicative competence?   

The question was asked in English first, and if the students didn‟t understand the 

question, they were asked in Spanish. The idea was to be able to register the 

students‟ feelings or opinions on the topic. The students‟ answers were typed in the 

computer by the teacher. Some students replied in English and others used both 

English and Spanish as it was expected.  

4.1.4.7 Student’s Perception Rubric 

In addition, a questionnaire with the same objectives as the ULI Speaking rubrics, 

was administered to the students in order to know about the students‟ perception on 

handling their own oral communicative performance. This rubric has been used for 

many years at the ULI, to guide the teacher on how the students perceive their 

different language abilities. The rubric was sent to the students by e-mail to be filled 

out and, while not all of them answered, more than 68% did complete the rubric 

(Appendix E). The data gathered was also a part of the quantitative analysis. 

4.1.4.8 Post-test 

 

The second quantitative instrument is the ULI speaking rubric for the post-test 

on oral communicative competence; it was used at the very end of this study in order 

to compare the results with the pre-test. It is important to mention that the same 

standardized rubric for speaking from the ULI was used as well.  The questions 

employed in the pre-test were also used in the post-test. The validity and importance 

of this instrument is that it serves to determine the students‟ progress in regards to 
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the development of their oral communicative competence. Also, the validity of this 

tool resides in the fact that there is a comparison between the pre-test and pro-test 

results, which allows an objective analysis of changes in the students‟ oral 

communicative competence after learning cultural topics. 

To conclude, the data collection for the quantitative and qualitative data 

analysis took place in a 2A Level class of 29 students at the ULI during the 

September 2016 – January 2017 semester for a period of 36 hours where four 

different U.S. cultural topics were applied in class.  

4.2 Data Analysis 

The goal of this research is to see if the content of four cultural topic activities 

influence students‟ oral communicative competence. Different instruments were used 

to collect data and to measure the required aspects for this study to be later analyzed 

quantitatively and qualitatively. 

The results of the quantitative data are expressed as absolute frequency, 

meaning that the analysis was done with the total number of participants in order to 

categorize the students' oral communicative competence by linguistic aspects of 

speaking through the use of stacked-bar diagrams. The Shapiro Wilk test of normality 

was used in this case because the samples were small. Thus, for the test of related 

samples and intra-group of linguistic aspects of speaking (more than two) non-

parametric tests were used respectively, the Wilcoxon test and the Kruskall Wallis. 

Also, for the comparison of linguistic aspects of speaking within the pre-test and for 

the final results an ANOVA test was applied. For a better visualization, a diagram of 

boxes and beams (and histograms) were used.  The processing of the data was 
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done with the SPSS STATISTICS 23 software, and the tables and graphs were done 

in Excel 2016.  

 The tools used to collect statistical data which is analyzed later on, included a 

Speaking Rubric used for the pre-test, post-test and two quizzes, plus the students‟ 

perception rubric in order to show the results in a final comparison among all four 

cultural topics. 

 For the qualitative data analysis, the tools used were: a Survey, Teachers‟ 

Journal, and the Students‟ Interviews. The data was interpreted, transcribed, 

categorized to find out the recurrent topics based on each tool used in analyzing the 

information.  

In the next chapter called “Data Analysis and Results” the instruments used to 

gather data were analyzed individually because each instrument backs up the results 

obtained; then, the information gathered was analyzed quantitatively and qualitatively 

respectively. 
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Chapter V 

Data Analysis and Results 

In this chapter are the results of the analysis and discussion of the quantitative 

and qualitative data collected during the research. It includes the results of all the 

instruments used in this study. To analyze the pre-test and post-test, the two oral 

quizzes, the student‟s perceptions of their speaking skills plus the overall statistical 

analysis of each cultural topic, a quantitative analysis was conducted to interpret the 

aforementioned data.  Additionally, the findings of the data gathered from a survey 

applied to the focus group, the teacher‟s journal and the students‟ interview on 

whether cultural topics influenced their communicative competence are presented in 

a qualitative manner. 

The data gathered in this research addresses the general objective: To 

establish the extent to which culture-themed activities (or cultural awareness) 

influence the development of the students‟ oral communicative competence. 

In addition, the information below addresses the following specific objectives: 

to explore students‟ perceptions when practicing oral communicative competence 

with cultural-themed activities: to analyze the effect of cultural topics in the 

development of oral communicative competence in an EFL class, and to evaluate 

whether students experience leads to enhancement of their oral communicative 

competence. 
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5.1 Quantitative Results 

5.1.1 Pre-test 

The pre-test was applied to the students before the intervention. As mentioned 

before, the linguistic aspects of speaking of the pre-test were: Comprehension, 

Fluency, Grammar, Vocabulary and Pronunciation (Appendix D). After quantitatively 

analyzing the data, the results of the pre-test were as follows in each linguistic aspect 

of speaking: on a scale of 0.5 to 2, therefore, the total grade was over /10 points, it 

was found that almost half of the study group, thirteen students had two points in 

Comprehension, meaning, they fully understood the questions asked, and responded 

correctly without any repetition. Eight participants reported Fluency in speaking 

implying that speech is effortless and smooth. Eight students reported no more than 

two errors in Grammar during the interview. Nine students, who used the Vocabulary 

according to the level, communicated effectively and explained their ideas with 

eloquence. Finally, eight participants were verified to have a clear Pronunciation, with 

correct stress, rhythm, and intonation patterns.  

In Figure 1, one can see the scores obtained by the students in each category 

of the linguistic aspects of speaking, which reflect the competencies reached by each 

student at the moment of speaking. 
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Figure 1. Development range of linguistic aspects of speaking Pre-test 

 

5.1.2. Post-test 

In the post-test, it was clear that twenty-four students reached the maximum 

score in Comprehension. One participant understood most of the questions asked 

with minor repetitions (1.5 points), and another participant understood what was 

asked with several repetitions (1 point). Around twelve students achieved an 

excellent performance in Grammar (2 points). Four students at the moment of oral 

communication showed an unstable Fluency and the sentences were incomplete. In 

Grammar, the students reported competencies equivalent to all levels of 

development from 0.5. In the remaining linguistic aspects, Pronunciation and 

Vocabulary, it is observed that more students reached 2 points compared to the 

number of students in the pre-test. The details of the frequency of the development 

achieved by the students are shown in Figure 2. 
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Figure 2. Development range of linguistic aspects of speaking Post-Test 

 

5.1.3 Students’ perception 

Results regarding students‟ personal perceptions on developing cultural language 

skills revealed that nine students thought that they had 100% in the development of 

Comprehension. Seven students thought that their Fluency reached a 50 %. Also, 

ten students mentioned that their level of Grammar and Pronunciation, reached a 

development of 75%. Seven students thought that their Vocabulary reached a 70% 

(see Figure 3). The sole purpose of this instrument was to explore students‟ 

perceptions when practicing oral communicative competence with cultural-themed 

activities (Appendix E). 
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Figure 3. Student‟s perception on the linguistic aspects of speaking 

 

The average results showed that Comprehension was the skill that students 

thought as the most developed after dealing with cultural subjects, with a mean of 

1.73 (SD = 0.37). Also, Fluency was the weakest skill with a mean of 1.37 (SD = 

0.40). The student self-scores ranged between 5 and 9.5 with a mean of 7.47 (SD = 

1.32). 

Table 1  

Students’ perceptions: Descriptive of Perceptions 

Ling. Aspects Median Mean SD

Comprehension 2 1.73 0.37

Fluency 1.5 1.37 0.4

Grammar 1.5 1.47 0.3

Vocabulary 1.5 1.43 0.37

Pronunciation 1.5 1.47 0.3

Total 7.5 7.47 1.32  

 

 The data from the students‟ perceptions are referential only, they were not 

used in the final analysis of the data gathered along this study. 
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 5.1.4 Quizzes  

After the pre-test, the first oral speaking quiz on the first two cultural topics: 

“Halloween and Thanksgiving” was applied; then a second quiz on the remaining 

cultural topics: “The U.S. Sates and Music: Jazz and Blues” was applied to the 

students. The statistical results show a significant difference between the pre-test 

and the first quiz on Halloween and Thanksgiving as it is shown in Figure 4.  It was 

determined that the average total scores in the students during the intervention 

reported significant differences (p = 0.022) with medians of 7.75 ( = 7.31; SD = 

2.25) and 8.5 ( = 8.12; SD = 1.34) respectively with a mean difference of 0.81 

points. On the other hand, the results show no major significance between the 

second quiz and the post-test.    

The scores of the participants on the activities on "Halloween and 

Thanksgiving" and "U.S. States and Music: Jazz and Blues" and the post-test were 

similar differences of means with no statistical significance.  

The recorded average of “U.S. States and Music: Jazz and Blues” and in the 

post-test was nine with averages of 8.54 (SD = 1.34) and 8.63 (SD = 1.49) 

respectively.  

The variation of data from the last three tests was small (the standard 

deviation was less than 20% of the mean). 

After the application of the pre-test and oral quiz on “Halloween and 

Thanksgiving”, a second quiz on the “U.S. States and Music: Jazz and Blues” was 

applied. Then a post-test was conducted at the very end. The results are displayed 

on Figure 4 where it is clear that between the pre-test and the first quiz on 

“Halloween and Thanksgiving” there was a slight increment, but if one observes the 
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results of the first quiz and the second quiz on the “U.S. States and Music”, there is 

not a significant statistical difference. In the same way, it seems that comparing the 

results of the second quiz with the post-test, there is no significant difference; here 

the results show a similar result; therefore, there was a stagnation in these two last 

tests.  

Figure 4. Scores attained in the Oral Quizzes and in the Pre and Post-tests 

 

To conclude, the Speaking skill requires time to practice and to interiorize the 

new vocabulary in order to communicate successfully. Between the cultural topics 

acquired, the students did not have much time to use what they learned. Therefore, 

limited time to practice can be seen in this case as a limitation. 

Here are the quantitative findings of the pre-test and post-test.  
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The analysis performed among the Linguistic aspects of the Speaking Rubric, 

did not reflect significant differences in the students‟ grades in the pre-test (p = 0.44) 

and the post-test, grades ranged between 1.4 and 1.6 points. In the post-test we 

found a statistically significant difference between the students‟ skills scores.  

Comprehension was the linguistic aspect of speaking with the highest average score 

(  = 1.9; SD = 0.216) versus Grammar development with a mean of 1.6 (SD = 

0.462). Fluency, Vocabulary and Pronunciation reported averages of 1.7 (see details 

in Table 2). 

Table 2  

Comparisons of Linguistic Aspects of Speaking 

Pre-Test Post-Test

Mean 1.6 1.9

SD 0.464 0.216

Mean 1.4 1.7

SD 0.489 0.373

Mean 1.4 1.6

SD 0.498 0.462

Mean 1.4 1.7

SD 0.495 0.353

Mean 1.4 1.7

SD 0.438 0.351

0.44 0,006*P

Ling. Aspects

Comprehension

Fluency

Grammar

Vocabulary

Pronunciation

 

Note: * significant difference 

  The statistical results show that in the pre-test, the students scored grades 

between 3 and 10 points with a mean of 7.20 (SD = 2.23), normal behavior (p = 

0.183) and high data variability, while in the post-test students reported scores 

between 5 and 10 points with a mean of 8.63 and a low variability of data (SD = 

1.49). Also, there was a negative asymmetry of -0.817, the non-parametric test for 
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two related samples (Wilcoxon) showed significant differences. Figure 5 shows the 

behavior of the data in the pre and post-tests. 

 

  

Figure 5. Scores of the Pre and Post-tests 

 

Grades awarded to students in the five tested linguistic aspects of speaking 

reported significant differences (p <0.05). In Comprehension, there were no negative 

changes reported, but 11 positive changes and 15 were even. The greatest number 

of 12 positive changes were recorded in Vocabulary 12. Grammar and Fluency 

resulted in 16 even results and two negative changes were shown in Grammar, 

Vocabulary and Pronunciation. In all cases the average scores were higher in the 

post-test (see Table 3). 
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Table 3  

Registered Changes between the Pre- and Post-test 

Ling. Aspects
Negative 

changes

Positive 

Changes

Tie or 

Draw
P

Comprehension 11 15 .00*

Fluency 1 9 16 .01*

Grammar 2 8 16 .04*

Vocabulary 2 12 12 .01*

Pronunciation 2 10 14 .01*  

Note: * significant difference 

5.2 Qualitative Results 

 5.2.1 Survey 

The survey helped choose the four cultural topics that were covered in class. 

A focus group of six students answered five questions on their cultural background 

knowledge of U.S. culture and their own culture and on whether they were interested 

in being cultural aware and if so, the cultural topics that interested them the most. 

After the students had answered these questions, it was evident that they lacked 

cultural knowledge of the U.S. They had not been taught cultural topics in their 

previous English classes. Many cultural topics arose in their answers, and this 

information helped to identify the students‟ cultural interests. 

Here are all the topics the students chose: Easter, Independence Day, 

Valentine‟s Day, Christmas, food, traditions, July 4th, native groups, Thanksgiving, 

Halloween, sports, music, lifestyle, the States, celebrations, politics, business in the 

U.S.A., Wall Street, tales, and literature. Four of these topics were chosen and for 

this, the teacher students discussed information to decide which would be the most 

important and representative of the U.S.A.  



  
                                                           UNIVERSIDAD DE CUENCA  

 

Patricia del Carmen Galarza Quezada Página 71 
 

The researcher along with the students agreed on the topics to be included in 

the syllabus and therefore, to be covered in class.  

The topics were: 

1. Halloween 

2. Thanksgiving 

3. U.S. states (one state per student)             

4. Music:  Blues and Jazz 

 

5.2.2 Students’ Interview 

After the four topics were covered through the intervention, an interview on the 

students‟ perceptions was carried out to all the students. The students responded to 

what they thought about learning U.S. cultural topics in their English class and how 

this approach has influenced their oral communicative competence. The data 

collected here was analyzed and some ideas or topics that were most recurrent 

among the students‟ answers, and their thoughts were categorized as follows: 

1. understanding of the culture and the language 

2. productive and helpful information that gained students‟ interest 

3. topics of interest 

4. vocabulary development through new words and phrases 

5. development of their oral communicative competence. 

These categories can be corroborated by the information gathered during the 

interview which reveals important opinions that show how students appreciated 

learning about cultural topics of the U.S.A. Here are some quotes of what they said: 

“Lots of interaction, learned from peers about history, traditions, new vocabulary, 
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interesting.” Another student said: “Interesting to learn about the culture of other 

countries, I see on the social network that people celebrate these holidays and did 

not understand but now I do” Most students clearly saw the benefits of the new 

vocabulary acquisition; for instance, they said, “New vocabulary useful”, “I learned a 

lot of new words”, “new words”, “new phrases, new words”, “Interesting topics all of 

them, I can express myself differently with new words, “now I know and understand 

many things, very good”. Also, students show their developing of their oral 

communicative competence by saying: “Yes it was productive, interesting, didn‟t 

know before, improve speaking yes”, “I love it teacher, to learn about Thanksgiving, 

Halloween, music, now I can talk about it.” To conclude, the students made some 

comments on the content of the topics for instance: “Culture is important to learn and 

understand plus it was fun to celebrate the holidays and the music”, “Now I know 

more about the states of the history and the life in the U.S., why they speak English.”  

Overall, it can be seen that the students saw the use of learning culture and the 

acquisition of vocabulary which led them to an understanding of the cultural topics 

and to develop their Speaking skill, due to the fact that it was clear they saw the 

importance of learning and using new vocabulary. Also major students‟ interaction 

made them feel more comfortable to acquire knowledge. Even though some topics 

were more interesting than others the students now will be able to understand 

information on the given topics as mentioned by a student on social networking 

pages or by communicating authentically with native English speaking people. 
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5.2.3 Teacher’s journal 

Teacher‟s journal is focused on the information by observation recorded by the 

teacher in all the activities that took place in the classroom, focusing in the students‟ 

overall behavior and in the way they acquire knowledge and learn English. It is vital 

to mention that the analysis of data from a journal involves examining patterns in 

order to come up with common topics.  

This journal‟s data was carefully analyzed qualitatively and the relevant 

aspects that the journal revealed had to do with topics that were categorized as being 

the most relevant and persistent as well. To outline the categories, the commentaries 

were assembled and divided according to their essential aspects. Some ideas or 

topics that were most frequent among the students‟ answers and their thoughts were 

categorized as follows: 

1. Engagement  

2. Affectivity  

3. Productivity  

4. Attention  

5. Use of the target language 

When the cultural activities were being developed in class, students worked in 

pair and groups; most students participated by asking questions on the topic, or 

vocabulary, or ways of expressing themselves. They were engaged in the process of 

acquiring knowledge of the cultural topics and also the students perceived the class 

as interesting because they were involved with the cultural topics and they shared 

their findings from the material given to them. They also shared their questions or 

misunderstandings. Several questions were directed to the teacher and other 
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classmates, showing the students‟ interest in the given topic. It can be observed that 

the level of participation was high specially while working collaboratively with peers in 

groups or pairs. 

Therefore, engagement was observed when students were interacting with 

their peers and trying to communicate with them. This means that they were, for 

instance: concentrated and were interested in what the other students had to say.  

Regarding the second category, affectivity, it was observed in the following 

situations that when working in groups it was clear to see that the students were 

cordial with each other and that they worked in harmony. In very few instances, one 

or two students had a know-it-all attitude or seemed bored, but in general, most 

students had little or no background on the cultural topics knowledge; consequently, 

they showed interest and worked collaboratively with peers. They acted comfortably 

with the group members. They even celebrated when after working hard they 

managed to accomplish an activity or a goal. That is just one example of affectivity 

shown among students within groups and with other groups as well. 

Consequently, affectivity was reflected by any behavior that had to do with 

being comfortable, relaxed, or at ease with peers as well as with the teacher; an 

example found in the teacher‟s journal says: “Students enjoy the activities, and 

seemed to enjoy.”   

Some students were very interested in music and many shared their 

misconceived ideas about blues and jazz, but the activities done in class show how 

productive they were in acquiring new vocabulary, history, or the origins of the music 

also when the students participated in information sharing, activities done in groups. 

Each group shared their assigned topic to be researched to share their findings with 
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others later; therefore, at the end of the session, they all knew all the aspects of the 

cultural topic. 

To conclude, productivity was seen in the results of completing assignments 

and being eager to see outcomes. Also, at the end of the lesson the students were 

required to produce what they learned in either a written or oral production. An 

instance of this can be seen in the Teacher‟s journal: “Students answer content 

questions correctly.” 

Students listen carefully to all the instructions and assignments for each 

cultural topic. They paid attention, because after each activity randomly chosen 

students were going to be tested by answering questions on the content either orally 

or written and to illustrate the use of the new vocabulary and showed that they 

developed speaking fluency.  

A next category, attention, was observed when all students made eye contact 

with the teacher and followed all that was said and done in class, perhaps because 

they were interested in the given topic as well as in the information and activities that 

came along with. An example can be seen in the following statement: “Students 

seemed attentive and questioning.” 

In general, students used English to communicate with their peers as well as 

with the teacher; they hardly ever switched to L1 unless it was strictly necessary or to 

fulfill activities or to share previously gather information on the cultural topic. The 

following are examples quoted in the Teacher‟s journal: “Students use English most 

of the time;” “students ask for permission to use L1 to ask a question.” The students 

made a great effort to only use the target language even after the tasks were 

finished. 
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Chapter VI 

Discussion 

This chapter discusses the significance of the results from both the 

quantitative and the qualitative research in this study. Additionally, this section links 

the quantitative and qualitative results to the questions in this study in order to 

analyze the relation between the two aspects. Finally, this section explains the 

relationship between the results and the existing studies as presented in the literature 

review. In order to comply with the need for objectivity, this discussion will also refer 

to any limitations when applicable. 

The quantitative aspect is of high significance for this study because it focuses 

on the students‟ perceptions regarding their oral communicative competence after 

learning about culture. Within the oral communicative competence, this study uses a 

student‟s perception rubric as the instrument to analyze such competence. 

To begin with, the quantitative student‟s perception rubric instrument allows 

some results that respond to two questions in this study. The first question is about 

the need to explore students‟ perceptions when practicing oral communicative 

competence with cultural-themed activities. The answer to this question is that the 

tendency in the perceptions of students is towards ensuring that comprehension is 

enhanced through cultural-themed activities. Also, students respond that grammar 

and pronunciation have been enhanced, and there is no doubt that these linguistic 

aspects are intimately related to oral communicative competence. 
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The other question this instrument responds to is the one about the need to 

analyze the effect of cultural topics in the development of oral communicative 

competence in an EFL class. The clear response is that the students have acquired 

the necessary tools to comprehend several aspects of oral communicative 

competence, such as content, vocabulary, and grammar. 

The limitation of the student‟s perception ULI speaking rubric instrument is that 

not all students answered the respective questions, which limits the number of 

responses that can be used for discussion in this section. 

Even though, quantitatively speaking there is no significant difference between 

the pre-test and the post-test as the grades showed, there is a tendency that in a way 

indicates by some means positive influence of the cultural topics in students‟ 

communicative competence.  

The quantitative instrument ULI speaking rubric for the post-test serves to 

determine the students‟ progress in regards to the development of their oral 

communicative competence. The results of the pre and post-test show the validity of 

this instrument which allows an objective analysis of changes in the students‟ oral 

communicative competence after learning cultural topics. Even though there is 

neither a significant improvement or a huge increment in the total results, it shows 

that the use of some topics worked better and aided increase the oral communicative 

competence. 

The fact that students showed in the post-test that they have reached the 

maximum score in the skill of comprehension, it indicates that oral communicative 
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competence has certainly somehow enhanced through the learning of cultural topics 

in the context of the language class. 

While there is no significant difference between the overall pre-test and the 

post-test grades, the feature that deserves discussion is the difference between the 

linguistic aspects of speaking students possessed at the time of the pre-test as 

compared to the ones during the post-test. It is presented that the oral 

communicative competence was enhanced in some way and this showed in the 

students‟ skills to communicate during the post-test. Thus, this responds to the 

question about the need to analyze the effect of cultural topics in the development of 

oral communicative competence in an EFL class. The answer is that the effect of 

learning cultural topics is positive in regards to the ability to communicate in oral 

manner because the students in some way had developed this skill. 

Also, the post-test evaluated whether or not student experience led to 

enhancement of the oral communicative competence. The answer to the question of 

evaluation is, therefore, that skills were by some means enhanced when performing 

oral communication. 

The discussion now moves onto the qualitative aspect of this study. The 

qualitative research used three instruments: a survey, an interview, and a teacher‟s 

journal. 

First, the analysis of the survey inquired about the presence of cultural topics 

in the students‟ previous regular English classes and about the cultural topics that 

interest students. There are two main sets of results that are worth mentioning in this 

study. The first set has to do with the fact that cultural teaching topics are not present 
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in the English class, according to the students surveyed. The second set of results 

refers to the cultural topics that students prefer or were most interested in. In regards 

to the lack of cultural teaching in the English class, students widely expressed that 

they had not been exposed to culture before or in their previous levels. Students 

stated that this lack of culture makes language classes boring and too geared toward 

grammar; besides, the topics used in classes were not relevant. This finding relates 

to the existing results in the literature review (Lessard – Clouston, 1996; 

Kumaravadivelu, 2008; Chahak & Basirizadeh, 2012 & Yang & Chen, 2014), in the 

sense that very often teachers do not expose their students to culture, or teachers 

are not culturally aware and sometimes they are not even conscious that culture 

should be included in a language class. Moreover, at Universidad de Cuenca, there 

is a general lack of exposure to culture in English language classes and that is why 

this study came about. 

When it comes to topics of cultural interest, the results from the survey also 

have an intimate relationship with the existing results. The relationship is that it is 

important to motivate students to learn language through cultural knowledge, and this 

is confirmed through the answers provided by the students surveyed. In fact, 

students have a very clear idea of the cultural topics that interest them, which were 

Easter, Independence Day, Valentine‟s Day, Christmas, food, traditions, the 4th of 

July, native groups, Thanksgiving, Halloween, sports, music, lifestyle, the states, 

celebrations, politics, business in the USA, Wall Street, tales, and literature. These 

topics are of cultural interest and students know that they are attached to the 

language they are learning. Some of them have encountered some information or 

ideas in social networks but are not able to understand. This confirms that students 
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have an interest in culture and thus, if students do not learn culture, they are going to 

feel alienated from members of the target culture, as Chahak and Basirizaded (2012) 

emphasize. 

The importance of the survey for the students is that they are now aware 

about the meaning of culture and they also learned about history, customs, people, 

food, traditions, facts, and the music of the USA, which are all cultural topics of 

interest for the class. 

It is necessary to highlight that there is a limitation when it comes to the 

survey. 

 The limitation has to do with the fact that the survey was applied to the focus group, 

which included six students. This number is not necessarily representative of how a 

majority of students feel. Another limitation has to do with the fact that students do 

not understand with certainty what culture means. Moreover, during the survey, there 

was the need to explain to students the meaning of culture; consequently, the 

answers could be elicited from them. 

The second instrument that requires discussion is the students‟ interview. The 

importance of this instrument is that students got to express the importance of culture 

in the development of their oral communicative competence. Most students referred 

to several categories that were positively influenced within the language learning 

process. These categories are the following in the order of importance as expressed 

by the students interviewed: 

1. understanding of the culture and the language 

2. productive and helpful information that gained students‟ interest 

3. topics of interest 
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4. vocabulary development through new words and phrases 

5. development of their oral communicative competence. 

 

These results respond to the specific question this study proposes, which is 

about exploring students‟ perceptions when practicing oral communicative 

competence with cultural-themed activities. The clear answer students provided in 

the interview, showed that activities used with topics that are cultural-themed, 

effectively influenced the categories mentioned above in the context of the English 

language class. Additionally, these results respond to another specific question in 

this study, which is about the need to evaluate whether students experience leads to 

enhancement of their oral communicative competence. The answer is that students 

did benefit from the experience they had in class as this leads to a much better level 

of oral communicative competence among themselves and also with the teacher. 

Therefore, there is a feeling of improvement in speaking and in other areas. 

In addition, there is a coincidence between the interview results and the 

findings in the existing literature review, particularly in regards to the aspect of the 

willingness students usually have to study not only the linguistic aspects, but also the 

intercultural aspects of the language, as Dimas (2016) states. This coincidence is 

relevant because the existing results and the scope of this study focus on the fact 

that students can communicate in a successful manner in real life situations if they 

learn not only language but culture as well.  

Another relevant coincidence between the interview results and the existing 

literature review relates to the engaging characteristics of interactive tasks in the 

English language class. During the interview, students expressed that they certainly 
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felt motivated and their level of interest increased due to the interactive tasks that 

were used as a strategy to engage learners in class. Similarly, Ho (2009) expresses 

that interactive tasks play a very important role in engaging students during the 

language learning process; therefore, there seems to be a positive influence by the 

combination of cultural topics and interactive activities.  

A third coincidence with existing results is related to the fact that students 

have the perception that culture becomes alive when being taught not only language, 

which is precisely the idea that Ho (2009) expresses regarding the reality that there is 

a static view of culture.  

A fourth coincidence resides in that existing results state that the use of 

effective activities and material used in class to transmit culture communication, is 

the key to success in EFL classrooms (Dai, 2011). The results of the students‟ 

interview are similar, because the students expressed their interest due to the 

effectiveness of the topics plus the material used and the activities performed. 

Moreover, the students felt that the learning experience was engrossing for both 

teacher and students. 

An aspect that is important to mention is that there is a limitation with personal 

interviews because students may feel satisfied enough with the class and in turn, this 

could influence them to give positive answers during the interview with the teacher. 

To continue with the discussion of results, the third instrument analyzed herein 

is the teacher‟s journal. The teacher‟s journal is an important instrument because it 

provides meaningful information about the students‟ dynamics in class as cultural 

topics are being taught. The dynamics are significant because they are an indicator 

of the students‟ level of interest and involvement within culture knowledge 
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acquisition. The relevant aspects that the journal reveals have to do with 

engagement, affectivity, productivity, attention, and use of the target language.  

These outcomes respond to the objectives this study proposes, which are to 

analyze the effect of cultural topics in the development of oral communicative 

competence in an EFL class, and to evaluate whether students‟ experience leads to 

enhancement of their oral communicative competence. The fact that students during 

class express their thoughts about the activities being productive and helpful shows 

engagement of the students within the class. They also mention the topics being of 

interest, which clearly shows the classes as being productive in the sense that by 

acquiring cultural knowledge, the students will be able to communicate better.  In the 

current literature, there are some similar findings by Yang and Cheng (2014) that 

show culture as an important element in foreign language education, and that it is 

evident that teaching culture in foreign language classes is recognized as a need to 

engage and motivate students because it is a language skill that should be acquired.  

Affectivity is also a very important aspect found in the teacher‟s journal. For EFL 

students to acquire the language better, they need a motivating and relaxing 

environment in order to become competent intercultural speakers as described in the 

literature review by Byram (as cited in Crozed & Liddicoat, 1999). Byram asserts that 

a competent intercultural speaker is someone who manages a linguistic competence 

and a sociolinguistic awareness of the linking between language and the 

environment, as well as someone who can deal with the affective and cognitive 

demands needed to interact with others. In class and in the interviews, the students 

talk about the class environment being easy going and relaxed. For instance, one 

student said: 
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 “I enjoyed the culture classes, motivating, fun we laughed and learned too” (student). 

A stressful environment sometimes prevents students from learning. Students‟ 

expressions like: “Motivating, fun, it was different, interesting, great activities, helpful, 

improve, understand” show engagement, affectivity, productivity, and attention. 

Another important aspect found in the journal was the use of the target 

language where at times, the students used only English among themselves as well 

as to communicate with the teacher. The students rarely used L1 to communicate 

with the teacher, but they did on some occasions, use L1 to communicate and 

understand the tasks with their group peers. As mentioned in the interview, the 

students described the fact that they acquired many new words, phrases, and 

expressions that enabled them to speak and exteriorize their thoughts. This confirms 

the use of the target language to communicate with others.  

The use and practice of the target language is a very important aspect in 

communication. Dimas (2016) states that learning culture and not only language 

leads students to successfully communicate in real life situations or authentic 

communication. Therefore, the results do show that students have acquired cultural 

and linguistic knowledge to help them develop oral communicative competence.  

To sum up, both the quantitative and qualitative instruments used in this study 

have some limitations, but overall, they lead to a very important consideration, which 

is that oral communicative competence is positively influenced by the teaching of 

cultural knowledge in the context of the EFL class. 
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Chapter VII 

Conclusions and Recommendations 

This section presents the conclusions and recommendations based on the 

research for this study. The first conclusion is that the use of cultural knowledge in 

the English language class is an effective teaching tool. Even though the statistical 

analysis does not show a significant difference between the pre-test and the post-

test, there is a positive tendency to reach communicative competence through the 

use of cultural topics. The improvement was observed particularly in the areas of 

comprehension, pronunciation, acquisition of new vocabulary as a tool to 

communicate efficiently, and cultural awareness. All of these areas lead students to 

orally communicate more efficiently as compared to teaching that does not include 

cultural topics.  

A clear recommendation that should be mentioned has to do with the need to 

do further studies regarding the grammar and fluency aspects. The reason for this 

recommendation is that these two aspects were the weakest areas of development in 

this study despite the inclusion of cultural topics, as shown in the quantitative report. 

At the moment students had to communicate their knowledge orally, they were able 

to effectively demonstrate an understanding of the culture attached to English 

language, the appropriate vocabulary, and the correct pronunciation. However, 

grammar and fluency still needed development. Based on this result, a question for 

future studies would be „How can teachers incorporate all the skills plus culture in 

order to develop grammar and fluency along with the other skills?‟ 
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The second conclusion is that it is necessary that English teachers be aware 

of the importance of culture in language teaching. Based on several scholarly studies 

such as Chahak and Basirizadeh (2012), Dimas (2016) and Choudhury (2014) it is 

evident that teachers should be culturally aware but also willing to teach culture in the 

context of the English language class. A highly important recommendation is based 

on the study by Lessard-Clouston (1996), in which the educational system in China 

made cultural awareness in teaching a mandatory component of English language 

teaching. This study suggests that along with this mandatory component, teachers 

must be willing to learn culture and to implement it in class. Thus, the 

recommendation herein is to apply this component at Universidad de Cuenca so that 

teachers begin to incorporate cultural topics in English language classes. The 

question for further studies is how to motivate teachers to learn culture and how to 

ensure that they include cultural topics in their classes. However, a significant 

recommendation in this aspect involves the students as well. Further studies would 

ideally concentrate not only on how to prepare teachers but also how to motivate 

students to be interested in learning beyond the plain language. The reason for this 

recommendation is that very often students lack the motivation to acquire knowledge 

in general.  

The third conclusion is that English teachers should be culturally aware so that 

they can transfer this knowledge to their students. In other words, it is not only 

recommended that teachers understand the importance of culture in the class, but 

also that teachers acquire cultural awareness. For teachers to acquire cultural 

awareness, it is not only necessary that they learn what a given topic is about but 

that they actually experience culture in an English-speaking country. This can be 
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possible through cultural exchange programs as suggested by Yue (2014). An 

alternative to this recommendation could be to have English teachers attending 

workshops with native speakers of English who can help teachers develop cultural 

awareness.  

A final conclusion is that learning English without learning the culture attached 

to it makes the learning experience rather impractical because at best, students will 

only be able to communicate general information without any cultural content. This is 

a limitation in real life because daily conversation with English speakers is often 

about cultural topics that include but are not limited to traditions, food, politics, music, 

holidays. This conclusion is the basis for a final recommendation in regards to the 

need to implement cultural knowledge as an essential part of the curriculum for 

English language teaching. Further studies can certainly focus on analyzing the ideal 

practical techniques for cultural-based language teaching in English classes. Future 

studies that concentrate on this area can be an excellent instrument for teachers who 

are ready to teach culture along with language. The reason they would be excellent 

instruments is that they would guide teachers on integrating intercultural 

communicative competence into English programs.  

To conclude, culture-themed activities influence the development of the 

students‟ oral communicative competence, and therefore, English teachers cannot 

afford to continue teaching only language without culture. Students need to be able 

to communicate effectively in the contemporary world that demands professionals 

who are not only able to talk but have the capacity to show they have cultural 

knowledge. Thus, it is the teacher‟s duty to lead students towards a full oral 
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communicative competence, which can be achieved through cultural-themed 

activities. 
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Appendix A 

ULI Permission to Apply the Study 
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Appendix B 

Students’ Informed Consent  

UNIVERSIDAD DE CUENCA 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CENTRO DE POSGRADO 
MAESTRÍA EN LINGÜÍSTICA APLICADA A LA ENSEÑANZA DEL INGLES COMO 

LENGUA EXTRANJERA 
RESEARCH PROPOSAL 

TITLE: The influence of Cultural topic activities on Oral Communicative Competence 
with EFL A2 level students. 

TEMA DE TESIS:  

La influencia de actividades con temas culturales en la competencia comunicativa 
oral en estudiantes del nivel A2. 
 
El propósito de la presente investigación es determinar hasta qué punto la 
enseñanza de temas culturales de los Estados Unidos contribuyen a mejorar la 
competencia comunicativa oral en estudiantes del nivel A2 en clases de inglés como 
lengua extranjera. 
 
Solicito su participación voluntaria en este estudio, si acepta usted deberá participar 
en dos evaluaciones orales una al inicio y otra al final del presente ciclo de clases tal 
como llenar dos encuestas, una al principio, y otra al final. 
 
Como se menciona, su participación es voluntaria y puede retirarse el momento que 
desee. No tendrá que dar explicación alguna de las razones del abandono. El hecho 
de no participar o de retirarse no le traerá ninguna consecuencia en su rendimiento. 
 
Su participación es anónima, y con su firma usted autorizará que los resultados de la 
investigación sean publicados en un documento final y en posibles eventos de 
socialización. 
 
Consentimiento del participante 
 

El participante ha sido informado sobre la investigación a realizarse. 

Yo estoy de acuerdo en participar en esta investigación. 

 

Firma:_________________________________                                   Fecha: 
Octubre 11, 2016 
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Appendix C 

Survey 

 

ENCUESTA/SURVEY 

 

CONOCIMIENTO DE LA CULTURA DE LOS ESTADOS UNIDOS 

 

1. ¿Le han enseñado temas de cultura de los Estados Unidos en los 

niveles de inglés anteriores a éste? 

Si                                 No. 

 

2. Si su respuesta fue si, ¿puede indicar que temas de Cultura de los 

EEUU le enseñaron? 

 

 

 

3. ¿Está usted interesado/a en aprender sobre la Cultura de los 

EEUU? 

Si                                   No 

 

4. Si su respuesta fue positiva, indique por qué es importante saber 

sobre la Cultura del idioma que usted está aprendiendo. 

 

 

5. Si usted cree que el conocimiento de la Cultura de un idioma es 
importante indique que temas le gustaría aprender de la Cultura de 
los EEUU. 
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Appendix D 

ULI Speaking Rubric 

 

 RUBRICS FOR SPEAKING 

NAME:       --------------------------                                        LEVEL: Credits _______                                                      

                                                                                             

                 

Comprehension 2 Fully understands the questions asked, and answers correctly without any 
repetition. 

 1,5 Understands most of what was asked and said with little repetition. 

 1 Understands what was asked and said after some repetition. 

 0,5 Understands too little even after constant repetition and rephrasing. 

 0 Does not have the ability to understand questions and respond appropriately. 
 

Fluency 2 Speech is effortless and smooth. 

 1,5 Speech is occasionally hesitant, with some unevenness caused by 
rephrasing and groping for words. 

 1 Speech is frequently hesitant and jerky; sentences may be left uncompleted. 

 0,5 Speech is very slow and uneven, except for short or routine sentences. 

 0 Speech is so halting and fragmentary that conversation is virtually impossible. 
 

Grammar 2 No more than two errors during the interview. 

 1,5 Few errors, but no weakness that causes misunderstanding. 

 1 Occasional errors showing imperfect control of some patterns that cause 
occasional misunderstanding.  

 0,5 Constant errors showing imperfect control of basic patterns that prevent 
constant misunderstanding. 

 0 Almost entirely inaccurate phrases that severely prevent communication. 
 

Vocabulary 2 Vocabulary covered in the course was used to communicate effectively and 
express ideas eloquently. 

 1,5 A few minor difficulties arose from not using appropriate vocabulary. 

 1 Choice of words sometimes inaccurate and limitations of vocabulary 
sometimes prevent communication. 

 0,5 Limited vocabulary prevents communication. 

 0 Communication is severely hampered due to lack of vocabulary. 
 

Pronunciation 2 Clear pronunciation with correct stress, rhythm, and intonation patterns. 

 1,5 Occasional mispronunciations which do not interfere with understanding. 

 1 Some mispronunciations lead to occasional misunderstanding. 

 0,5 Understanding is difficult due to unclear pronunciation. 

 0 Unintelligible pronunciation interferes totally with understanding  

 
TOTAL /10 
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Appendix E  

Student‟s Perception Rubric 

 

Level: Credits 3A is the same level as A2 European Framework of Languages 
 
 
 

 

 

 

 

 SPEAKING 

NAME:       --------------------------                                        LEVEL: Credits  3A                                                      

                                                                                              

Indicate with an X what is your perception of the English language when communicating 

ORALLY. 

Answers:  

 2       =   100% 

 1.5    =  75% 

 1.0    =  50% 

 0.5    = 25% 

 0        = 0% 

COMPREHENSION FLUENCY GRAMMAR VOCABULARY PRONUNCIATION 

2  2  2  2  2  

1.5  1.5  1.5  1.5  1.5  

1.0  1.0  1.0  1.0  1.0  

0.5  0.5  0.5  0.5  0.5  

0  0  0  0  0  
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Appendix F 

Lesson Plan
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Appendix G 

ULI English Syllabus for A2 level September 2015 – February 2016 
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